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ABSTRACT 

The main purposes of the College Research Development 
(CORD) project were to: (1) develop educational research competencies 

of individual faculty members at 5 institutions in the Oregon state 
System of Higher Education; (2) develop research support and 
management capabilities within these institutions; and (3) foster 
interinstitutional collaboration and pooling of resources. The 
project was conducted by and for a consortium of institutions that 
included Eastern Oregon College, Southern Oregon College, Oregon 
College of Education, Oregon Technical Institute, Portland State 
University, and the Teaching Research Division of the Oregon System 
of Higher Education. Principal activities in the first year were 
seminars, workshops, and demonstrations for faculty, administrators, 
and business officers. Subsequent activities primarily involved 
preparation and review of proposals, and conducting research and 
development projects. Projects were completed in areas of biology, 
poetry, economics, music, passv/fail grading, and student evaluation 
of instruction, some projects not culminating in final reports had 
substantial accomplishments. A sizable program patterned after CORD 
has been established by the state. (Author/HS) 
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Abstract 



Purpose . The purpose of this project was to develop educational 
research competencies of individual faculty members of five institutions 
in the Oregon State System of Higher Education; to develop research sup- 
port and management capabilities within these institutions; and to 
foster inter-institutional collaboration and pooling of resources. 



Participants . The project was conducted by and for a consortium 
of institutions which included Eastern Oregon College, Southern Oregon 
College, Oregon College of Education, Oregon Technical Institute, 
Portland State University, and Teaching Research Division, Oregon State 
System of Higher Education. The project was administered by a 
Governing Committee composed of the academic deans of the respective 
institutions. 



Methodology . Principal activities in the first year were seminars, 
workshops, and demonstrations for faculty, administrators, and business 
officers. Subsequent activities primarily involved preparation and 
review of proposals, and conducting research and development projects. 
Assistance was provided by research specialists. 



Results . Projects were completed in areas of biology, poetry, 
economics, music, pass/fail grading, and student evaluation of instruc- 
tion. A planning project resulted in a major Model Teacher Education 
Program project. Some projects not culminating in final reports had 
substantial accomplishments. A sizeable program patterned after CORD 
has been establjLshedi_by,. the state. 



Conclusions . While several program objectives were substantially 
achieved, several procedural problems are discussed, and alternatives 
suggested. - 
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Preface 



The achievements of a project have a way of being associated with 
or attributed to the author of its final report. Let it be understood 
that in the present case this is particularly inappropriate. Chronicled 
here are the efforts and achievements of a considerable number of people 
highly committed to the educational process and its improvement. 

Particular mention should be made of the person who drafted the 
initial project proposal, and who effectively administered the project 
for more than a year, Dr. Bert Y. Kersh, Dean of Instruction at Oregon 
College of Education. Also deserving of recognition are the other 
members of the Governing Committee, who contributed effort and wisdom 
far beyond reasonable expectations: Dean Esby McGill, SOC; Dean Carlos 

Easley, EOC; Dr. Joseph Blumel, PSU; and, Mr. James Boyle, OTI. 

Much of the substance of the program was in its projects, and the 
achievements of the faculty directing them are a major portion. of the 
achievements of the program. Also deserving mention are the many 
other faculty who in various ways participated in the program. 

The writer, however, was not exactly an innocent bystander. He 
was involved in program affairs from the beginning and either contri- 
buted to or had major responsibility for those deficiencies of plan- 
ning or operations noted in the report. And he must, of course, assume 
total responsibility for any deficiencies in the final report itself. 



C.F.P. 
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Introduction 



The College Research Development (CORD) Program was initiated in 
Oregon during the summer of 1966, and continued under U.S.O.E. sponsor- 
ship for a period of three years. The project was a consortium effort 
involving five colleges of the Oregon State System of Higher Education, 
and the research agency of the state system. The participating insti- 
tutions ranged in size from approximately 1,500 students to approximately 
9,500 students. Two of the colleges, Southern Oregon College (SOC) and 
Eastern Oregon College (EOC) are multi-purpose institutions serving 
a particular region of the state. Oregon College of Education (OCE) is 
a liberal arts college with a college-wide orientation towards teacher 
education. OCE is also the host institution to the Teaching Research 
Division, with a professional staff of approximately 50 persons engaged 
full-time in educational research, development and evaluation. Oregon 
Technical Institute (OTI) is a technical and vocational school which 
was only recently authorized to expand its two-year program to offer a 
four-year Bachelor of Technology degree. Portland State College (PSC) 
has, since the inception of the project, become Portland State Univer- 
sity (PSU) . It is a rapidly growing institution in the state’s most 
populous area. Because of its emerging status as a university, a great 
proportion of staff time and energy has been devoted to the development 
of graduate programs. 

In Oregon, as in the rest of the country, the faculty of small col- 
leges have been less than optimally involved in externally funded research 
activities. The primary mission of such institutions is the instruction 
of students, with considerably less emphasis placed on research and ser- 
vice than would be found at a university. Research and publication are 
not salient criteria for competence in the small college as they are in 
the university. The demand to guide and supervise the research of grad- 
uate students is almost non-existent. 

If the motivations for small college faculty to become involved in 
research oriented activities are minimal, so are the resources. Access 
to academic peers working on the growing edge of knowledge is limited, 
especially as regards those with high level sophistication in research 
technique and methodology. There is also relatively less access to 
research hardware and library resources adequate to the need. 

That small college faculty obtain relatively less than their pro- 
portionate share of external research funds should probably not be viewed 
as a problem. However, if small colleges can be characterized as having 
relatively less of a spirit of inquiry, healthy skepticism, and a feeling 
of tentativeness regarding their present knowledge, then there is cause 
for concern. While the content of undergraduate instruction places rela- 
tively little demand on experimental research, the process of undergraduate 
instruction remains relatively untouched by empiricism, and urgently in 
need of scientific examination. 

Thus the efforts of the consortium have been directed at providing 
the motivation and resources for members of their faculties to apply 
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scientific methodologies to the examination and improvement of the pro- 
cesses central to their mission: the instruction of undergraduate stu- 

dents. While this effort may include experimental research in the 
narrow sense of explaining the relationship between experimentally mani- 
pulated variables and predicted consequences, it also includes the de- 
velopment of reliable instructional techniques, methodologies, and mat- 
erials, and the assessment of those presently in use. Further, the 
consortium hoped to develop these capabilities to the extent that they 
would merit and receive a funding base considerably broader than the 
limits of this project. However, the central mission has been not so 
much to define projects, achieve funding, and produce final reports, 
new knowledge and different materials, as it has been to influence 
the basic posture of small college faculty regarding the instructional 
operations they carry out with their students. 
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Procedures 



During the course of the three year project the objectives and pro- 
cedures were modified in terms of accumulating experience. Since proce- 
dures were predefined in only the most general sense, it seems necessary 
and appropriate to describe the procedures actually employed in somewhat 
the manner oi historical narrative. Thus the procedures will be des- 
cribed as the project evolved, charting the redefinition of objectives, 
approach, and strategies in terms of interim results from year to year. 
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Year One 



The initial Program objectives were: 

(1) to expose faculty and administrators of five colleges in 
Oregon to the skills and knowledge fundamental to producing 
good research and good research administration in higher 
education. 

(2) to stimulate and support faculty within the five colleges to 
engage in educational research. 

(3) to engage as many of the five colleges as possible in a 
common research development undertaking, capitalizing on 
strengths in personnel and facilities at each separate 
institution so as to produce a more productive research 
force than any one college could provide independently; 

Overall direction in the first year and throughout the project 
was provided by a Governing Committee, made up of the academic deans 
from the participating institutions. During the first year this com- 
mittee was chaired by the Vice-Chancellor for Academic Affairs, Oregon 
State System of Higher Education, who coordinates curricular matters 
in all the public colleges. The Governing Committee met monthly either 
physically or by telephone conference. At the beginning of the first 
year of the project, the Governing Committee designated a member of the 
Teaching Research Division staff, Dr. Bert Kersh, Associate Director of 
the Division, to serve as Project Coordinator. The Project Coordinator 
also served as administrator for the project, together with the Fiscal 
Officer who was the business manager of the Teaching Research Division. 

The major project activities during the first year included seminars, 
demonstrations, and workshops. The seminars were directed at three groups, 
representing all institutions of the consortium. One of these groups was 
composed of selected faculty members from each institution. A second 
group was composed of institutional executives. Business officers from 
each institution comprised the third group. These seminars were planned 
and presented by staff of the Teaching Research Division. 

Faculty Seminars . The Presidents of each of the participating in- 
stitutions selected three faculty members to participate in the faculty 
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seminars. The first seminar addressed the fundamentals of planning a 
research project. In addition to the general discussion, each partici- 
pant was exercised in stating research problems and stating objectives. 
Each was asked to prepare for distribution prior to the next seminar a 
first draft proposal to be used for critical analysis during the second 
seminar . 

The second faculty seminar was held two months later. Some of the 
participants had completed and submitted a first draft proposal. Others 
brought them to the meeting. Teaching Research staff prepared critiques 
for those proposals submitted in advance, and guided group discussion 
of those proposals brought to the meeting. A portion of the second 
seminar was devoted to providing individualized attention to the pro^ 
blems of each participant. 

The third seminar was directed at the specific techniques of pro- 
posal writing. Members of the Teaching Research staff familiar with 
the review procedures of funding agencies reviewed selected proposals 
in a simulated review panel session. The remainder of the session was 
spent helping each participant resolve the problems revealed to him by 
the simulation. 

The initial intent of the seminars was to prepare the participants 
to return to their own campus so that they could conduct faculty work- 
shops and transmit the knowledge and skills they had gained. In all 
candor, it became evident that the faculty seminars were not adequate 
to this purpose, and that the desired and necessary levels of commit- 
ment and competency in research were not achieved. 

Executive Seminars . Participants in these meetings were the pre- 
sidents and deans of administration from the respective institutions. 
Resource persons included Dr. Paul Messier, Director of Regional Research 
Programs in the U.S. Office of Education, and Dr. Lee Burchinal, Director 
of the Division of Research Training and Dissemination in the U.S. Office 
of Education. Seminars considered the possibility of developing staff 
competency and research through federally, sponsored research institutes, 
the impact of research programs, and problems of enabling and motivating 
research. Over time it became apparent that the participants were fami- 
liar and sympathetic with the problems, but considered solutions to be 
either not forthcoming or not feasible. 

Business Officer Seminars . Of the three types of seminars held, 
this series was considered to be the most successful. This was indica- 
ted both by the free exchange of ideas evident in the meetings and by 
the utility of information presented. Topics included allowable cost, 
budget preparation, grant administration, indirect cost, cost sharing, 
time and effort reports, proposed budget review, and vacation pay from 
research accounts. 

Workshops and Demonstrations . The purpose of the workshops and 
demonstrations was to provide a repertoire of possible solutions to iden- 
tified instructional problems. Some of the activities had a diffuse 



motivational intent, to stimulate thinking about educational innovation 
generally. Some activities focused on recent innovations that had re- 
ceived considerable attention. Two of the workshops were of a "how-to- 
do-it" nature, regarding the specific techniques of instructional 
development . 

The first conference was a two-day program on instructional simula- 
tion and laboratory instructional technique. The conference demonstrated 
the instructional technique called "Decision Games" which has been found 
to be a particularly effective means for motivating students and for 
teaching problem solving skills in the social sciences. Consultants at 
the conference were Dr. Clark Abt, President, ABT Associates, Inc., 
Cambridge, Massachusetts and Mr. Hall Sprague, Research Associate, 

Western Behavioral Sciences Institute, La Jolla, California. Both 
consultants have had extensive experience in the development and use 
of "Decision Games" and related simulation activities at all levels of 
instruction. Dr. Abt presented procedures by which the training games 
could provide unique opportunities for participants to develop skills 
through practice. Each of the consortium institutions sent two. or 
three members to the conference. 

The second conference was a rather rigorous and demanding institute 
on the systematic development of instructional programs. The content 
was that originally developed for the National Research Training Insti- 
tute, sponsored by U.S.O.E. and presented at yearly institutes for CORD 
participants at a national level. 

The third conference presented in some detail the uses of computer- 
supported game techniques and a systems analysis approach to specific 
areas. 

Participants in the CORD Program also had the opportunity to attend 
a conference featuring Dr. James Finn (since deceased), University of 
Southern California, who gave an address on the "Future Implications of 
Newer Educational Media in Higher Education." Dr. George Kneller of the 
University of California at Los Angeles, a noted educational philosopher, 
gave a humanistic perspective to man-machine instructional systems. 

Dr. Earl Hunt, of the University of Washington, nationally recognized 
and known for his work with computers and the study of human cognition, 
presented this aspect of man-machine learning systems. 

The project also sponsored a conference featuring an internationally 
famed artist; Mr. Emilio Vedova, who presented a demonstration entitled 
"New Ways of Relating the Viewer to the Image." 

An examination of the projects conducted during the second and third 
year of the CORD Program will indicate that the projects ultimately funded 
were considerable influenced by the workshops and demonstrations that 
have been described. Another important influence was the system of auto- 
tutorial materials and oper. laboratories, in the field of botany, deve- 
loped by Professor Samuel Postlwaite at Purdue University. His system 
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stimulated considerable interest among biology instructors, and formed 
a nucleus for collaborative efforts across the institutions of the 
consortium. 

Biology Curriculum Project . As indicated in. Objective 3 for the 
first year, it was considered desirable to involve as many institutions 
as possible in some common undertaking. Ideally, this would involve 
a content area common to at least several of the institutions, and be 
a "high-load" course with respect to class size and total student 
enrollment. These characteristics would increase the probability of 
synergism and economic feasibility. Because of a wide-spread and early 
interest in the Postlwaite approach and the fact that biology met the 
above desired characteristics, the Biology Curriculum Project was estab- 
lished as the "common undertaking." This effort involved three of the 
institutions, Eastern Oregon College, Southern Oregon College, and Oregon 
College of Education. EOC engaged in a systematic analysis of their 
objectives and course offerings which provided guidelines for each of 
the other institutions. SOC invested in prepared auto-tutorial labora- 
tory materials and experimented with laboratory instructional procedures 
developed at Purdue. The biology faculty at OCE developed their own 
prototype instructional materials with the intention of providing stu- 
dents with increased opportunities for independent study in the labora- 
tory. These activities were coordinated through joint meetings of the 
biology group from each campus so that elements of a common curriculum 
emerged. 

In dependent Workshops . Workshops were conducted independently by 
each of the institutions except Portland State’ College and succeeded 
in exposing large segments of the faculty to the CORD Program. From 
these workshops emerged several independent research efforts by in- 
dividuals and groups. These college-based activities were supported 
by small appropriations of grant funds provided to each institution 
to supplement its existing resources. 



Year Two 



The objectives for the second year were: 

(1) to carry the first generation of COKD-sponsored research and 
research-related projects to the point where they may be 
expected to receive independent support. 

(2) to identify and sponsor a second wave of research development 
activities capitalizing on the faculty competencies and insti- 
tutional resources developed out of the first year activities, 
and encouraging institutions to seek avenues of research sup- 
port other than the CORD Program. 

1 

(3) to evaluate the "College Planning Exercise", a simulation tech- 
nique developed during the first year of the Oregon project to 
initiate research and research-related projects and for asses- 



sing proposed major changes in college operated projects, and 
for assessing proposed major changes in a college operated 
system. 

(4) to evaluate the overall effectiveness of the CORD Program on 
the basis of tangible evidence of change, such as number of 
proposals initiated and approved, and the dollar investment 
in educational research facilities. 

In the second year of the project the Governing Committee continued 
to provide overall direction to the project. The Project Coordinator, 

Dr. Bert Kersh, became the Dean of Faculty at Oregon College of Education, 
and thus replaced the previous dean on the Governing Committee. The 
Governing Committee was hesitant to change the leadership of the Program, 
and requested that Dr. Kersh continue his administrative responsibility 
for the project as Executive Secretary of the Governing Committee. Since 
Dr. Kersh was no longer on the staff at Teaching Research and the project 
required coordination of Division resources in support of project activi- 
ties, a member of the Division staff, Mr. Casper Paulson, was appointed 
Research Director to work under the authority of the Governing Committee. 
Subsequently, because of the press of his other duties, Dr. Kersh requested 
that he be relieved of the duties of Executive Secretary, and this respon- 
sibility was assigned to Mr. Paulson in addition to his other duties. 

The role of the Executive Secretary was defined as follows: 

1. Convene meetings of the Governing Board. 

2. Prepare agenda for meetings. 

3. Make reports to the Board. 

4. Propose courses of action to the Board. 

5. Execute decisions of the Board. 

6. General supervision of funded project activities. 

7. Coordination of consortium activities in Biology. 

8. Prepare progress and final reports for approval of the Board 
and submission to the U.S. Office of Education. 

9. Prepare proposal to the U.S. Office of Education for 1968-69 
for approval of the Board and submission. 

Dr. Kersh continued to serve on the Governing Committee. As a result 
of this change of role and the conditions that made it necessary, acti- 
vities with respect to Objective 3, the "College Planning Exercise," in 
which Dr. Kersh had played a crucial leadership role, were severely cur- 
tailed. Virtually no program resources were used in pursuit of this 
objective. 

Research Advisory Committee . The Program plan called for the in- 
itiation of a number of small project activities on the respective cam- 
puses of the consortium institutions. A procedure comparable to conven- 
tional funding mechanisms (though not quite so rigorous), was to be 
employed, involving the submission and review of proposals for projects. 

A Research Advisory Committee was established to develop guidelines for 
proposal development, technical support and consultation in the writing 
of proposals, and the review and appraisal of proposals submitted. The 
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committee was composed of three specialists from Teaching Research Divi- 
sion staff on recommendation of the Research Director. Membership of 
the committee changed from time to time with the exception that the 
Research Director was always on the committee. The role of the committee 
was as follows : 

1. Evaluate research development activities: 

(a) Evaluate proposed projects: 

(1) Establish evaluative criteria 

(2) Establish proposal format 

(3) Provide the Governing Committee with recommendations 
regarding acceptance, modifications, or rejection of 
proposed projects 

(b) Monitor ongoing funded projects: 

(1) Establish evaluative criteria 

(2) Establish reporting format 

(3) Provide the Governing Committee with periodic recom- 
mendations regarding continuation or termination of 
funded projects 

2. Support evolution of projects. 

(a) Provide constructive criticism of proposed CORD projects 

to initiators where appropriate and warranted. 

(b) Critique proposals growing out of CORD projects, to be 

submitted to outside funding agencies. 

The general criteria by which proposals were to be judged were as 
follows : 

(1) The end result must have general (no*: purely local) applica- 
bility. 

(2) The activity must be directed toward results which may be 
documented or otherwise disseminated. 

(3) The activity must be directed toward the solution of problems 
of undergraduate instruction, and employ the problem-solving 
techniques of empirical research. 

At the beginning of the second project year, and prior to the deve- 
lopment of explicit proposal guidelines and mechanisms for processing 
proposals, the academic deans at OCE, SOC, and EOC were each allotted 
$1,000 to foster the development of their respective efforts in biology. 

In addition, the dean of each of the consortium institutions was allotted 
$1,000 to foster other new projects at his institution, consistent with 
the general criteria presented above. This was simply an expedient measure 
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to maintain faculty interest and effort, and did not imply a continuing 
commitment of the Program to a project funded at the individual dean’s 
discretion. 

Members of the Governing Committee served a liaison function both 
in transmitting information to faculty members and in receiving and 
transmitting project proposals and reports. For obvious reasons, it 
was appropriate and desirable that this function be served by academic 
deans, as it was in all cases except one. At Oregon Technical Institute, 
the academic dean, Dr. Paul Meier, was serving his last year before re- 
tirement, and felt that this function would be better served by a young 
and interested faculty member, Mr.- James Boyle, whom he designated to 
serve on the Governing Committee. 

A general invitation to submit proposals was transmitted to all 
faculty through the academic deans of the respective institutions. 

Proposal format guidelines were also distributed (see Figure 1) . These 
guidelines were developed with the intent of enabling those unfamiliar 
with writing proposals to nevertheless prepare a document that would 
permit judgments of its merit as a possible project. 

The Research Director and a team of specialists from the Teaching 
Research Division staff made a circuit of the consortium institutions 
by air taxi to encourage and advise faculty in the preparation of pro- 
posals. The circuit was repeated twice later in the project year to 
provide further assistance in the refinement of proposals and guidance 
in the initiation of projects. In addition, a number of individual 
visits were made to particular institutions of ' the consortium. 

A tentative November deadline was established for the first review 
of proposals. When completed, that review revealed that, of the pro- 
posals tentatively funded at the individual institutions and of the 
proposals since developed, only one met all three of the general cri- 
teria described above. This was considered to be a serious problem, 
since the major vehicle for achieving Program objectives for the remain- 
der of the Program was to be the development of individual projects by 
faculty members. Thus the quality of the Program would be directly influ- 
enced by the quality of such projects. If the number of proposals actu- 
ally submitted were severely limited, and if the quality of those propo- 
sals were mediocre or less, there would be a tendency to fund poor pro- 
jects rather than none at all. Thus it seemed imperative that more 
attention be directed at stimulating and supporting early phases of 
proposal development. 

In order to supplement the format guidelines and further explicate 
the general criteria, proposal initiators were provided with specific 
questions with respect to each of the criteria, which their proposal 
should answer either implicitly or explicitly. The questions were as 
follows : 

Criterion I 

•to 

Is the problem generally felt? 

9 



PROPOSAL FOR RESEARCH ON INSTRUCTION 



This brief outline is to help the TEACHING RESEARCH DIVISION assist you in 
preparing a proposal for grant support. Your contribution here can be in rough 
form, but should include as many specifics as possible. After you have roughed 
out the main thoughts under each heading, personnel from the TEACHING RESEARCH 
DIVISION will make additional contributions in order to prepare final copy for 
a research proposal. (Use as many sheets as necessary to rough in your present 
thinking.) To save writing on your part, you may use the initial numbers given 
below to identify each part of this report. 

(1) Project Title: (A short, descriptive statement) 

(2) Submitted by: (Full name and position of the one who will direct the 

project. Include telephone, area code, number and 
extension.) 



(3) Problem: 



(State first what you think is wrong with the present method 
or materials. Follow this with some strong recommendations 
for change. State why the recommendations will bring about 
change. ) 



(4) 

(5) 



Review related research, cite publications: 



Objectives: 



(As a result of the use of proposed materials, or procedures, 
what behaviors of students or agencies will be demonstrated 
which were not being demonstrated before their use? These 
must be measurable in a testing situation . ) 



( 6 ) 

(7) 



Hypotheses to be tested (if any) : 



Rationale: 



(8) Procedure: 



(9) Time Budget: 



(10) Personnel: 



(11) Facilities: 



(Why should this work be carried out? 
or relationship to other curricula?) 



What is its uniqueness 



(What is the first step? How will you proceed from there? 

What is the target population for whom the materials or methods 
are intended? What experimental and control groups (if any) 
will be used? What is the composition and numbers of subjects 
to be used?) 

(In chronological order, about how much time will be required 
for each major aspect of the project? (days, weeks, months) 

(Give the name, title, and brief statement of the professional 
training and experience of the principal investigator (s) . Give 
names and titles of key personnel, consultants or other indi- 
viduals who have tentatively agreed to serve on the project.) 

(List any special facilities that are available to help conduct 
the project (e.g., TV, computers, etc.) 



Figure 1 
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How widely or urgently? 

Is the proposed solution generally feasible, economically 
and logistically? 

Is the information to be obtained genera?Jy applicable? 

Criterion II 

Have you indicated the nature of the final report? 

Will it describe both procedures and results? 

Will these be replicable and usable by others? 

In the case of developmental projects, will a prototype or 
design specifications be available for use by others? 

Criterion III 

Is the activity directed at a problem in undergraduate 
instruction in higher education? 

The Research Advisory Committee and other resource persons from 
Teaching Research spent considerable time consulting with individuals 
who had prepared no formal statement regarding their proposed project, 
and would invite staff members to submit for critique incomplete state- 
ments that set forth whatever the proposer had clearly in mind, for 
example, a general description of an innovative technique, and the ob- 
jectives to which it would be addressed: On the other hand, professors 

were discouraged from writing proposals in such a manner that they would 
require skills or resources not held by the professor or directly acces- 
sible to him. Thus, for example, complex experimental designs requiring 
sophisticated statistical analysis were usually discouraged. 

Precautions were established to assure that adequate funds were 
reserved for biology projects at the respective institutions, since high 
priority was given to maintaining this institutional collaboration. Also 
precautions were taken to assure that no one institution would obtain a 
"lion's share" of the available funds, and that faculty members from all 
institutions would have an opportunity to have their proposals considered. 
A December deadline for proposals was established. At the request of the 
Governing Committee the Research Advisory Committee ranked proposals in 
order of priority employing the criteria presented above, considering in 
addition the likelihood that a project would continue to develop inde- 
pendently of the CORD Program. In general, this meant that high priority 
projects would be considered most likely to receive grant support from 
a public or private granting agency. The Research Director supplied the 
Governing Committee with information and rationale supporting the rankings 
given. Recommendations of the Research Advisory Committee and action of 
the Governing Committee are recorded in Appendix B. Toward the end of 
the project year additional funds were allocated to certain of these 
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projects in view of unanticipated expense or redefined scope of work. 

These decisions are also documented in Appendix B. 

During the first year of the project, the term "research" had been 
broadly defined to include curriculum or course development activities 
which could be tested and evaluated. The scope of appropriate activities 
was subsequently broadened somewl, t in view of the guidelines for CORD 
Programs published by the U.S. Office of Education (December, 1966) which 
permitted inclusion of "research-related" activities as appropriate for 
support under the CORD Program. "Research-related activities" was broadly 
interpreted in the U.S.O.E. guidelines as including such activities as 
the development of materials and improvement of instructional practices 
in general and specific areas, and dissemination and implementation of 
the results of research. 



Year Three 



The objectives for the third year of the Oregon CORD Program were: 

(1) to stimulate and foster the development of new projects 
directed at the improvement of undergraduate instruction. 

(2) to facilitate the continued development of existing projects 
to the point where they merit and achieve external support, 
or are implemented in the ongoing instructional program of 
the institutions involved. 

(3) to establish and encourage more effective communication and 
cooperation in the faculty of the various institutions of 
the consortium. 

(4) to develop the capability of each individual institution to 
continue to foster empirical efforts to improve instruction. 

(5) to evaluate the overall effectiveness of the CORD Program On 
the basis of tangible evidence of change, such as number of 
proposals initiated and approved and the dollar investment 
in educational research facilities. 

In the proposal for the third year, the rationale for these objec- 
tives, and for the means by which they were pursued, was described as 
follows : 



If the sole objective of this CORD Program were to 
achieve a number of completed projects representing 
new scientific understanding or instructional inno- 
vations of immediate utility, then it would be appro- 
priate to focus all effort on selected projects al- 
ready in progress, in order to maximize the probability 
of their culmination in desirable outcomes. In a 
larger perspective, however, the objective is to 
provide a viable and continuing means of translating 
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financial support and effort into instructional improve- 
ment. Realization of this objective depends not so 
much upon individual project outcomes as upon the 
competencies of faculty for systematic inquiry, and 
the motivation for the systematic pursuit of instruc- 
tional improvement. Since the objective is the es- 
tablishment of a viable process, rather than solely 
the achievement of utilitarian outcomes, specific 
attention must be directed at fostering each stage 
of the process. 

In the third year of the project the relationship between objec- 
tives and procedures was more direct and unambiguous than it had been 
in previous years. Thus to a large extent the following discussion 
will be organized around the specific procedures implemented in pur- 
suit of each of the respective objectives. 

Objective One . Procedures for soliciting and developing proposals 
were those that had evolved during the second project year. Consider- 
able effort was directed at stimulating and conceptualizing new projects 
with full knowledge that many of these could not reach fruition within 
the project year. To do otherwise would have been to narrow rather than 
to broaden the impact of the Oregon CORD Program on faculty members. 

Air taxi circuits and visits to individual institutions were conducted 
as in the preceding year. As before, academic deans at the respective 
institutions coordinated these visits and scheduled interviews with 
staff. In spite of a relatively large number of contacts with staff 
and considerable follow-up interaction, the yield of fundable proposals 
was relatively low. This may have been due to the fact that it was 
the third project year, and faculty realized that there was little 
possibility of extended funding. At any rate, several proposals were 
submitted, and viability and interest in the program were maintained. 

Objective Two . Several of the projects initiated in the second 
year were continued the third year. In most cases these were projects 
showing a relatively high degree of promise in terms of past performance, 
or in terms of future potential to become either operational or indepen- 
dently funded. In general, an attempt was made to follow a "minimax" 
strategy, to minimize the resources allocated to less promising activities 
and to maximize the yield of the more promising projects. Members of the 
Research Advisory Committee and other research specialists noted that 
they had a strong tendency to spend in inordinate amount of time and 
effort trying to buttress weak projects, at the expense of stronger ones. 
Since this would have the ultimate effect of fostering dependence on 
the research agency rather than independence, this tendency was resisted, 
though it is difficult to say how successfully. 

In a number of cases, faculty members were assisted in seeking 
independent grant support. In some cases, this aid was directed at 
meeting preconditions for proposal preparation', e.g., the identifica- 
tion or development of appropriate measures, pilot studies, and liter- 
ature searches. In at least four cases, faculty were assisted in the 
actual preparation of proposals to outside agencies . 
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One of the biology projects had been uniquely productive in the 
development of audio-tutorial materials for the laboratory course. In 
the summer between the second and third year, and during the third year, 
a considerable portion of Program resources were allocated to this pro- 
ject. This was augmented considerably by an allocation of funds from 
Teaching Research. A proposal for a small grant to evaluate the effec- 
tiveness of the laboratory course was prepared. Concurrently., one of 
the directors of the project presented a similar proposal for his 
dissertation. 

Objective Three . Since the principle consortin' effort of the 
Program had been in the area of biology, considerable effort was dir- 
ected at keeping each of the three institutions apprised of the acti- 
vities of the others. At Eastern Oregon College the effort had been 
principally directed at the structure and objectives of the biology 
curriculum. While there was no conclusive culmination of this effort, 
its interim products had direct utility at that institution, and were 
helpful in the curriculum planning at the other institutions. 

Oregon College of Education had made a general commitment to the 
development and utilization of individualized instructional materials, 
and their biology project was a unique example of the form such an 
approach might take: a self instructional field trip for the study 

of ecology. While the specific content of this project was relevant 
only to those who could make that particular field trip, the instruc- 
tional strategy had general relevance, and received considerable inter- 
est from other intitutions. 

As mentioned above, the biology project at Southern Oregon College 
proved to be uniquely productive, and considerable effort was directed 
at demonstrating and disseminating the methodologies, products, and 
learning effects of its development. These activities included all of 
the consortium and extended considerably beyond it. 

In areas other than biology, and particularly in English and econo- 
mics, several projects had reached a point where it would be meaningful 
to describe their nature and progress to faculty at other institutions. 

In these same areas, there • appeared to be a high level of common con- 
cern and desire to exchange infomration between faculty of the respec- 
tive institutions. Provision was made for interested faculty to observe 
developments on other campuses, and to discuss them with project direc- 
tors and other interested staff. 

Objective Four . Initially it had been hoped and intended that the 
CORD Program would ultimately lead to the establishment of a "capability 
of each individual institution to continue to foster curricular efforts 
to improve instruction," and this capability was visualized as the estab- 
lishment of a defined set of roles, responsibilities, procedures, and 
resources autonomous to each institution. During the period of the 
Program however, public and higher education in this state as well as 
in others was undergoing a period of "belt- tightening," and there was 
considerable public and legislative criticism of what was perceived to 



be an over-emphasis of research activities, and an under-emphasis of 
attention to instruction. These factors militated against the estab- 
lishment of formalized institutional support of research efforts. Whether 
such developments would have occurred under different circumstances is 
an unanswerable question. 

There was, however, considerable public and institutional concern 
for the improvement of undergraduate instruction. A program previously 
enacted by the legislature to grant monetary awards to professors for 
excellence in instruction had been unpopular with faculty, and completely 
rejected by some institutions. The legislature had indicated an interest 
in developing some alternative program directed at the improvement of 
instruction, and the Academic Affairs Committee of the Oregon State 
System of Higher Education, composed of the Vice-Chancellor for Academic 
Affairs and the academic deans from each of the state institutions, de- 
voted a considerable portion of their monthly meetings during the course 
of the year to the development of an alternative proposal. Because of 
his role in the COED Program, the writer was invited to attend these 
meetings. No doubt because of the experience he shared with the five 
deans on the committee, the alternative generated was patterned after 
the CORD Project. 

The legislature asked the Educational Coordinating Council, an 
agency created by the legislature to coordinate public, private and 
higher education in the state, to prepare legislation regarding the 
improvement of instruction. In turn the Council requested this writer’s 
assistance in drafting that legislation. The writer prepared a draft 
in which he attempted to incorporate the best features of the COED 
Project and provide an orderly means of continuing what CORD had begun, 
in a manner consistent with the expressed desires of the academic deans 
and the State System of Higher Education. This draft was translated 
into legislative language and subsequently enacted. A copy of the Act 
is included in Appendix D. The Act appropriated $750,00, and directed 
the Council to: 

administer a program of grants or awards to encourage 
the development or implementation of alternative tech- 
niques or procedures designed to improve instructional 
effectiveness or efficiency in public two-year colleges 
and four-year institutions of higher education in 
Oregon. 

The Act stipulated that projects were to be directed primarily to the 
improvement of undergraduate instruction, project objectives were to be 
stated clearly and amenable to objective evaluation, and project designs 
were to provide for evaluation in terms of learning achievements of stu- 
dents. The Council was directed to appoint an advisory committee. The 
writer was appointed and still serves on that committee. For the last 
two months of the third project year, and for several months immediately 
thereafter, the writer was very actively involved in the implementation 
of the new program, in establishing operating procedures, in assisting 
faculty in the development of proposals, in devising procedures for 
judging proposals, and in the preliminary screening of proposals. 

15 



It should be acknowledged that these efforts by the Research Director 
and the Research Advisory Committee diverted energy and attention from 
the monitoring and support of current CORD projects, and the orderly and 
timely completion of the three year program. In a larger sense, however, 
these activities seemed consistent with the best interests and intents 
of the CORD Project, and the best means for assuring the viable continua- 
tion of what the project had begun. 

Objective Five . This objective concerned the overall evaluation of 
the Program. Because of the activities described immediately above, ac- 
tivities in pursuit of this objective during the project year were limited. 
The evidence observed is presented and discussed in the next section of 
this report. 



Results 



In a sense, the implementation of a program such as that described 
here, the early indications of tactical success or failure, and the 
adaptive coping mechanisms employed, are "results" in themselves. How- 
ever, we have chosen to regard them primarily as means, and to describe 
them in the preceding section. 

In another sense, the "results" most valued and most sought are 
beyond the limits of direct observation and objective assessment. The 
philosophies of the people concerned considerably transcend project 
objectives, and the time frame for their concern extends far beyond the 
termination of the project. Assessment of such "results" must be highly 
speculative. 

,Ve shall thus be concerned with "results" in a third sense, as a 
varied set of observable events or products, indicative of the effects 
of the Program. To a gardener, germination, foliage, blossoms, fruit, 
and sales are al?. "results." Each, in its order, gives some uncertain 
hope that the next will occur. At some points in time, all these pheno- 
mena are occurring at once. 

We have chosen to differentiate the implementation or presentation 
of institutes, demonstrations, workshops, proposal invitations and guide- 
lines, and the advice and support given to faculty members, from the 
response of faculty to these activities, and to consider only the latter 
as "results." Even so, the use of the term "results" raises questions 
of attribution. It suggests that there is a direct, complete, and causal 
relationship between project efforts and a class of presumed effects, 
such as proposals submitted, proposals funded, projects completed, and 
institutionalized provisions for continued effort. In some cases, it 
is difficult to say that rather similar effects might not have been ob- 
served even if there had been no CORD Program. In other cases, the 
difficulty is to say what characteristics of the Program produced the 
effects observed. 

There are a number of indicators that give evidence of faculty re- 
sponse to the Program; initial inquiries and early efforts to define 
meaningful projects, the number of proposals submitted, the number appro- 
ved for funding, the number culminating in submission of a final report, 
the number leading to applications for external grant support, the number 
accomplishing some change in the nature of instructional operation. 

Of a considerably larger number of potential proposals tentatively 
discussed and considered, twenty-nine reached the point of being presented 
for critique or funding. It is difficult to supply quantitative data 
with respect to projects not reaching that stage. Some of these apparently 
never proceeded beyond casual conversation; some projects were discouraged 
because they lacked merit or were not appropriate for this Program; some 
were abandoned because of the press of other duties; in most cases there 
was very little tangible evidence by which to judge how far an abortive 
effort was carried before it was dropped. 
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Of the twenty-nine proposals known to have been drafted, twenty- 
two were submitted for funding. Sixteen of these were actually funded. 

Five funded projects culminated in acceptable final reports. Excerpts 
from these reports may be found in the appendices. Three other reports 
are considered preliminary or interim in nature either because the pro- 
posed activities were not yet completed or because of deficiencies in 
the report itself. In one developmental project, the materials are 
known to have been developed and used, but neither materials nor a final 
report were submitted to the Program. In one case, the grant was for 
a planning effort culminating in a major proposal which was subsequently 
funded. In some cases, the innovative instructional activities proposed 
were actually conducted, b.ut data were either not collected or not re- 
ported. In most cases where projects did not culminate as proposed, at 
least part of the funds were returned to the Program or reallocated to 
other projects. Since these funds were not identified as unspent and 
available until the close of the third project year, a major portion of 
the Program grant for the third year was not spent. A break-dowu of 
activities by institutions appears below. This should not be seen as 
implying qualitative comparisons, but merely serves to structure the 
findings for subsequent discussion. 

Portland State University . Only one proposal was submitted from 
this institution, for critique but not for funding. The only Program 
expenditures by this institution were the discretionary funds made 
available to the respective academic deans early in the Program. The 
school was involved in the early workshop, demonstration, and training 
sessions of the Program, and subsequently demonstrations of projects 
developed at other institutions were presented on the campus. 

During the period of the Program, P.ortland State was going through 
a period of rapid growth, and was by far the largest; institution in the 
consortium, with 10,000 students by the close of the Program. It was 
also involved in the transition from college to university status. 

Though it was recognized early that these factors might impair the in- 
stitution's active involvement, it was hoped that some projects might 
be developed specifically addressed at the problem of rapid growth and 
transition. It could well be that faculty were hesitant to become in- 
volved in a program otherwise addressed to small colleges . 

Oregon Technical Institute . Two proposals from this institution 
were submitted and ultimately funded, but the projects were not completed 
and a substantial protion of the project and discretionary funds were 
returned. 

Like Portland State, OTI was an institution in transition. Previously 
a two-year technical school, they had recently been made a four-year degree 
granting institution. The school is located in Klamath Falls, in the 
extreme southern portion of the state. The academic dean, who was 
approaching retirement, designated a faculty member to serve on the 
Governing Committee. While the designee appeared to be diligent in ful- 
filling his responsibility, his attempts to. stimulate interest in the 
Program might have had more effect had they carried the weight of the 
dean's office. 
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Eastern Oregon College . Six proposal drafts were submitted for 
critique. Of those, two were subsequently merged into one before being 
submitted for funding consideration, and one was addressed to an outside 
sponsor. Ultimately, four grant requests were submitted, and two were 
funded . 

One of these, in the field of economics, was directed at identifying 
available programmed materials suitable for individual study, identifying 
the intended learning effects of these materials, identifying conspicuous 
voids where materials were not available, and producing materials to 
fill these voids. Some accomplishment was noted in all but the last of 
these objectives, but the project was not completed. Information about 
available materials may be obtained from Dr. John Jambura, Department 
of Economics, EOC. 

The other funded project represented EOC's role in the biology 
consortium. It was intended that the funding provide interim support 
to an ongoing effort while external funding was sought. The project 
sought to improve the instruction of four related and required biology 
courses, by examining their respective syllabi, determining or defining 
appropriate behavioral objectives and enabling objectives, and devel- 
oping course content appropriate to those objectives. The last interim 
report submitted indicated that substantial work had been done in revi- 
sing three of the courses, though apparently not in the manner planned. 

As might be expected, considerable resistance was encountered in writing 
objectives, and the complexity of organizing and using them in curriculum 
revision was considerably greater than project personnel had anticipated. 
Additional information regarding this effort maybe obtained from Mr. 
David E. Kerley, Division of Science and Mathematics, Eastern Oregon 
College, LaGrande, Oregon 97850. 

If the two institutions discussed above represent extremes of rapid 
change, EOC is toward the other end of the continuum with respect to 
stability. It is in one sense the most remote of the institutions, sit- 
uated by itself east of the Cascade Range. Whereas there were a number 
of contacts between EOC faculty and research advisors, most of these 
took place at Teaching Research in Monmouth, with the exception of sche- 
duled visits to the EOC campus. Staff members indicated that by coming 
to the advisors, rather than vice versa, they would be able' to obtain 
help from several different individuals, and to discuss their work with 
faculty of other institutions. While this was true, it seems in retro- 
spect that it would have been more beneficial both for the visibility 
of the projects concerned and for the institution, if the advisors had 
traveled more to the institution. If this had been done, a broader 
base of interest and involvement might have been established. 

Southern Oregon College . Eight proposal drafts from this institu- 
tion were submitted for review, including two that had been funded from 
the dean's discretionary funds. Of these, six were reviewed for funding, 
and four were approved. 

One of these was stimulated by a then current institutional concern 
regarding student rating of faculty performance. The project initiator 
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performed a thorough search of the literature in thi's area, and gathered 
a considerable amount of data in pursuit of a wide range of questions. 

The preliminary report submitted was not considered adequate for dis- 
semination because some necessary information was lacking and there 
were some questions of interpretation. However, excerpts from this pre- 
liminary report are contained in Appendix E. Further information about 
this project may be obtained from Dr. Harold A. Cloer , Professor of 
Psychology, Southern Oregon College, Ashland, Oregon 97520. 

Another project involved the development and evaluation of role 
playing situations in a business school marketing course. An interes- 
ting aspect of this study is the evaluation of teacher behavior as well 
as student response using the Flanders Interaction Analysis Technique. 

In addition, there is an excellent design and experimental schedule for 
development and implementation of role playing situations. Excerpts 
from the final report are included in Appendix F. 

Another project in the field of economics was the development of 
simulated economics problems for classroom instructional use. The writer 
has observed the experimental application of those simulated problems 
developed, and was impressed with their apparent effectiveness and enthu- 
siastic reception by students. Regrettably, neither the materials nor 
a final report has been submitted. Information regarding this project 
may be obt-sined from Dr. John Abernathy or Dr. Frank McGraw. 

This institution's role in the biology consortium was the develop- 
ment of audio- tutorial materials for laboratory instruction in biology. 

The approach was patterned directly after Dr. Samuel Postlwaite's method 
of teaching botany at Purdue University. This project distinguished it- 
self in many ways. Rigorous development procedures were employed, with 
considerable attention to quality control. A prodigious quantity of 
materials were produced, covering two terms of laboratory experience. 

The logistic problems of providing self-paced and self-instructional 
laboratory experiences to a large number of students were handled effec- 
tively. And a thorough comparative evaluation was conducted with 
commendable objectivity, though the product of the project may have been 
described somewhat too conservatively. Though this project received 
considerable financial and advisory support, the product was still grossly 
disproportionate to the means, and was largely achieved by the contributed 
efforts of its co-directors, Dr. Richard Welton and Dr. Donald Mitchell. 

During the course of the project, a small grant proposal was pre- 
pared for submission to Region IX of the U.S. Office of Education. Al- 
though the proposal was provisionally approved, it- was not possible to 
make the requested changes before commencing the school year. One of 
the co-directors used the project for his dissertation. Although an 
extensive final report was submitted, the dissertation abstract is per- 
haps the most meaningful and succinct description of the project and is 
included in Appendix G. 

While it is apparent that this institution had an active and produc- 
tive relationship with the CORD Program, it is difficult to attribute 
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this to any particular characteristics of the school. The academic dean 
would perhaps not be characterized as a crusader for instructional inno- 
vation or research, nor did he have a background of unique expertise or 
training in these fields. However, considerable and detailed attention 
was given to the administrative and supervisory affairs of the program, 
both in his role on the Governing Committee and within his institution. 
The centrality of his liaison role was maintained throughout the pro- 
gram. Campus visits of the Research Advisory Committee were carefully 
scheduled and coordinated. Project progress reports were collected 
and transmitted through his office. It seems quite likely that his 
awareness and concern' for the affairs of the Program were visible to 
the faculty and had some influence upon them. 

Oregon College of Education . Fourteen proposal drafts from the, 
faculty at this institution were reviewed and critiqued. Of these, one 
was not intended to receive CORD funding, but was a combination disser- 
tation and small grant proposal. The initator was assisted in preparing 
a proposal for Region IX of the U.S. Office of Education, which was 
subsequently approved, but ultimately not funded because of a cutback 
in funds available to the regional office. The dissertation has since 
been completed. 

Ten proposals were reviewed for funding, -.and eight of these were 
approved. Three of the projects funded culminated in submission of 
formal reports. Excerpts from these reports may be found in the 
Appendices . 

One of these involved a survey of pass/fail grading systems in 90 
colleges and universities around the country, and an evaluation of the 
system employed at OCE. A report of the study was presented to the OCE 
Faculty Senate, and the findings were summarized in "OCE Instructional 
Review," published by Oregon College of Education, Monmouth, Oregon 
97361. A. document entitled "Student Strategies' in Response to an Op- 
tional Pass/Fail Grading System," by Dr. Ajmer Singh, Associate Professor 
of Economics at OCE, is availabe at $1.00 per copy from Dr. David Wallace 
Oregon College of Education. 

A project in poetry, one of the few entries from the humanities, was 
based on the proposition that poetry should be a listening as well as .a 
reading experience, that many of the nuances of structure, technique, 
and meaning are better revealed and better learned through hearing the 
poem read, provided the poem is spoken by a professional or specially 
trained person. 

A number of taped poetry listening experiences, accompanied by 
written text materials which included the poems read and relevant direc- 
tions, explanations, and questions, were prepared and employed with stu- 
dents. Excerpts from the final report of this project are contained in 
Appendix I. The project director also prepared a brief but impressive 
demonstration of "visual poetry." A copy of this presentation was sent 
to the U.S.O.E. project monitor, the research director of Region IX, 
U.S.O.E., as an example of what research and development could mean in 
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the humanities. Materials and results of this project were widely dis- 
seminated in the public schools and institutions of higher education 
in this state. 

A project in music evaluated the effectiveness of an innovative 
approach to teaching keyboard and ear training skills , by use of twelve 
electronic pianos. This approach made it possible for a number of stu- 
dents simultaneously to receive instruction by tape and practice key- 
board skills. In terms of time, this approach was considerably more 
efficient than the conventional teaching arrangement. Excerpts from 
this final report are contained in Appendix J. The investigator has 
also pursued a number of other innovative projects in music instruction. 
These were reported at the 1968 annual convention of the Department of 
Audio-Visual Instruction. 

A fourth project was instigated by a request from the U.S. Office 
of Education for proposals for the planning of a Model Teacher Education 
Program. A number of institutions in the northwest received the RFP, 
and rather than responding independently, they decided to pool their 
efforts, with coordination supplied by the Northwest Regional Educational 
Laboratory. A CORD grant supported the OCE planning effort. The pro- 
posal was subsequently funded, and augmented later by a continuation 
grant. OCE has played a central role throughout the project. The model 
developed, identified as Cornfield, has been endorsed by the Oregon State 
System of Higher Education, and OCE has been identified as the lead in- 
stitution in this state in developing a competency based teacher educa- 
tion program. Further information about this project may be obtained 
from Dr. Bert Y. Kersh, Dean of Instruction, Oregon College of Education. 

One funded project was not implemented, and funds were not expended. 
Two others really represent two phases of the same effort, the planning 
and the evaluation of a Student Advisement Program. Project leadership 
changed between phases. This project utilized senior students in the 
academic advisement of freshmen. The project sought to enhance the 
quality of advisement, increase the accessibility of advisement for stu- 
dents, and make more effective use of faculty time. The planning phase 
was completed and the program implemented, but a final report of findings 
and conclusions was not submitted. Information regarding the OCE College 
Advisement Project may be obtained from Dr. Bud Garrison, Oregon College 
of Education. 

The biology project at OCE was the development of a self-instruc- 
tional field trip in ecology. While the content of this development 
was relevant only to those able to make that particular field trip, the 
method of organizing the experience so that it could be meaningful to 
individual students stimulated considerable interest, particularly among 
biology professors in the state. No final report of this project was 
submitted . 

OCE has a considerable history of innovation. The quality and in- 
novativeness of their teacher education program has achieved national 
recognition. Their present Dean of Instruction was the initiator of the 
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Oregon CORD project, prior to becoming Dean, and has himself achieved 
national recognition as an educational researcher. His selection as 
Dean of Instruction was both an indicator of the school’s commitment 
in this area and a factor in subsequent developments at the school. 

Thus it is difficult to attribute the high level of interest and acti- 
vity at OCE solely to the CORD project. To at least some extent, both 
the recent developments at OCE and the CORD project itself are attri- 
butable to the influence of that person, Dr. Bert Kersh. 

State Sponsored Program for the Improvement of Instruction . The 
program enacted by the state legislature and administered by the state’s 
Educational Coordinating Council was described briefly in the "Procedures 
section. The reception of community college and higher education staff 
to this program was quite positive. 150 grant applications were received 
in the first funding period. Approximately 85% of thes-i were from 
higher education. During the first biennium this program was funded at 
$750,000^-' In the next biennium it was renewed at $375,000. In view 
of the severe budget problems of the state, continuation of this program 
is a strong indication of public and legislative support, and of the 
adequacy of the faculty response. 



Conclusions 



Virtually every project involves some set of operations, conducted 
within some context, in pursuit of some goals. When projects are plan- 
ned and proposals are written there is never complete certainty, and 
always the need to make assumptions, about the context, the operations, 
and the goals, and how they are related to each other. Assumptions 
are made about the characteristics of people and institutions, about 
the feasibility and effects of operations, and about the probability 
and primacy of desired outcomes. 

In the process of conducting a project many of these assumptions, 
both formal and informal, conscious and unconscious, are tested, by 
design or otherwise. The testing produces new knowledge, and new un- 
certainty, and both are needed. Thus we shall discuss our conclusions 
with varying degrees of conclusiveness, and shall address them to the 
context and operations of the project, as well as its outcome. 



Training and Resource Cadres 

An early intent of the program was to train a cadre of faculty 
from each institution in skills related to educational research and 
development, to the point where they could serve as trainers and resource 
persons in their own institutions. Their immediate function would have 
been to assist other staff in the development of project proposals. 

This would have served the purposes of both efficiency and autonomy. 

It is both expensive and awkward to bring in outside consultants, and 
their impact is specific to their purpose for coining. If the influence 
on faculty is to be pervasive rather than localized these resources 
need to be inexpensive, readily accessible, and well articulated and 
integrated within the instructional program. 

While the intent of the first year faculty seminars was commendable 
and logical, the means were far from sufficient. This may have been due 
to several faulty assumptions. First, the participants were considerably 
less familiar with educational research and proposal writing than had 
been anticipated. The seminars assumed the ability of participants to 
perform some tasks that they were not prepared to cope with. Second, 
the presenters seriously underestimated the extent to which proposal 
writing requires substantive knowledge and skills in research and plan- 
ning. Thus it became clear to both staff and participants by the close 
of the seminars that neither a broad base of research understanding nor 
skill in proposal writing had been achieved. Even more serious was the 
possibility that, instead of developing a capability, the result had 
been a sense of incapability. 

Third, the program staff perhaps did not fully comprehend the im- 
portance of developing autonomous institutional capability to support 
the development of proposals, and did not fully anticipate the program 
consequences of failing to achieve this capability. 
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Proposal Development 



Early in the second year of the project, it became apparent that 
both the quantity and quality of proposals submitted by faculty were 
insufficient. A considerably larger number of proposals had been 
anticipated, and it was expected that some portion of these would be 
fundable. Since no adequate means for coping with the problem had been 
developed at the institutional level, considerable assistance was re- 
quired from the program staff. 

While the program was adapted sufficiently to meet the immediate 
problem of generating proposals, it is likely that once again the full 
import of the problem was not comprehended. Proposals, when they are 
prepared independently, are predicitive indicators. They reveal consi- 
derably more than a project plan. They indicate how clearly one writes, 
how carefully he plans, and whether he has the patience and perseverence 
to cope with the rigorous demands of proposal writing. Any deficiencies 
in the proposal are likely to be compounded in the final report. Unfor- 
tunately, when considerable stimulation and support are supplied in the 
proposal writing process, these deficiencies may be obscured and perpet- 
uated . 



Selective Funding 
* 

As noted in the Results section, 29 complete initial drafts were 
reviewed, 22 proposals were submitted for funding consideration and 16 
were approved. Quite possibly, some pre-screening of prpposals occurred 
during the developmental stages. Even so, the ratio of funded to sub- 
mitted projects seems high. As indicated earlier, it had been antici- 
pated that some quality control regarding projects could be exercised 

through the application of selection criteria. 

• 

While selectivity was impaired by the limited number of proposals 
submitted, it was also compromised in the pursuit of other program goals. 
In the interest of having all institutions involved, and providing for 
consortium activities in biology, resources were reserved for these 
categories . 

Recommendations provided by the Research Advisory Committee were 
in the form of rankings, not ratings. Only in the most extreme cases 
did the committee specifically recommend that a project not be funded. 

In most but not all cases funding decisions were consistent with these 
rankings. In view of the limited number of submissions, the desire to 
achieve broad participation, and the desire to translate program re- 
sources into active projects as early as possible, it is apparent that 
the quality control functions of selection criteria were inoperative in 
some cases and only minimally operative in others. 



Culmination of Projects 

It was anticipated that there would be a rather large number of 
rather short term projects. It was hoped that many of these would, 
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within a period of a year, either reach culmination or independent fund- 
ing. While several faculty members were assisted in the preparation of 
proposals to outside agencies, the transition to independent funding was 
in some cases slower and less successful than had been anticipated. In 
general, projects took longer to reach some form of culmination than was 
anticipated, and a number did not culminate as planned. 



Project Outcomes 

It is difficult to assess the total impact of individual projects, 
but particularly difficult for those not culminating in any tangible 
report or product. In the latter case, the impact is still largely 
within the individual professor or at least within the faculty of the 
school. More general impact requires some mechanism for communication, 
and that mechanism is usually a report or transportable product. Sev- 
eral projects did achieve some form of tangibility, and these have been 
described in the Results section, and in the Appendices. 

It appears that the areas of most likely ultimate impact will be 
economics, biology, and teacher education. The planning effort for 
the Model Teacher Education Program contributed to the development of 
a program that is likely to have profound effects on teacher education 
in this state and region. Considerable interest has" been generated by 
the materials developed in biology. Interestingly, it appears that 
these will be most used by the community colleges. Publishers have 
expressed an interest in the materials developed in the poetry project, 
and it appears likely that these will be commercially marketed. 



Autonomous Research Capability 

Within each institution there appeared to be a relatively high 
level of collaboration. A number of projects were in themselves joint 
efforts involving two or more faculty. In other cases, other faculty 
were brought in as resource persons. Fiscal officers and administrators 
seemed to be increasingly able to facilitate the conduct of projects. 
There remains some doubt that the cadre of specialists hoped for in the 
first year of the project has as yet been developed at any of the insti- 
tutions. However, at at least two of then, there is now a small nucleus 
of persons with experience in the writing yf fundable proposals and the 
management of projects. With the advent of the state supported program 
described earlier, the number who have been involved in writing proposals 
and administering projects has increased considerably, and it appears 
that there will be continuing support to this type of activity. 



Inter-institutional Collaboration 



At the outset it had been expected that all five institutions would 
have significant involvement in the program. While this may have been 
achieved With respect to certain general program and dissemination acti- 
vities, at only two of the institutions were faculty members actually 
involved in projects to any appreciable extent. 
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A special instance of the attempt to achieve a sharing of resources 
and inter-institutional synergism was in the area of biology. While 
this did occur to some extent in an informal manner, collaboration was 
not as structured or extensive as hoped, nor was there profound evidence 
of its benefits. Except in the overall management of the CORD project, 
there was little evidence of the pooling of resouces in the pursuit of 
common objectives, to say nothing of the desirable effects that such 
pooling might have had. 



The State-Supported Program 

A legislated program for the improvement of instruction in higher 
education institutions and community colleges was described in the Results 
section. It would be pretentious to attribute the existence of this 
program to the influence of CORD. It was likely and apparent that some 
program directed at the improvement of instruction would be enacted in 
any event. However, it does seem plausible that the CORD experience 
had a shaping influence, and that at least some faculty members were 
better able to participate because of the prior existence of CORD. 
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APPENDIX A 



Minutes of Governing Comrd.ttee Meetings 



MINUTES 



College Research Development Project Governing Committee 

November 2, 1966 

Members Present : Donald S. Bryant, Dean of Special Services, OTI; Keith 

H. Larson, Coordinator of Special Education Programs, PSC; Walter E. 
Snyder, Dean of Instruction, OCE; Carlos E. Easley, Dean of Instruction, 
EOC; Miles C. Romney, Vice Chancellor for Academic Affairs, Oregon State 
. System of Higher Education, Chairman. 

Members Absent : Esby C. McGill, Dean of Faculty, SOC. ' 

Others Present : Jack V. Edling, Director; Bert Y. Kersh, Associate 

Director; Lester F. Beck, Research Professor; Pat Mahoney, Business 
Manager, all of the Teaching Research Division, Oregon State System 
of Higher Education. 



The meeting was held on the Oregon College of Education campus. 

Dr. Romney explained the circumstances which have prevented the 
Governing Committee from meeting during the months of August, September 
and October. Despite the fact that the Governing Committee has not been 
able to meet, detailed planning for the project has been initiated on 
the various campuses under the direction of the campus representatives. 

Dr. Kersh, initiator of the project and the person designated by 
Teaching Research Division to coordinate the activities, reported on 
the background of the project and on preliminary plans for faculty and 
executive seminars, college workshops, demonstrations, and related 
activities. The Governing Committee members concurred with the overall 
structure of the plan and with the suggestions made by Dr. Kersh for a 
specific time schedule. 

Specific dates for the first faculty seminar, business office 
seminars and executive seminars were determined as follows: 

Faculty Seminars : 

(1) November 11, 1966, 10:00 to 3:00 p.m., 

Oregon College of Education. 

(2) Week of January 9, 1967 

(3) Week of March 6, 1967 

Executive Seminars : 

(1) December 13, 1966, 1:00 to 4:00 p.m., 

Portland State College. 
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Governing Committee Minutes (Cont'd) 



Executive Seminars , cont.: 

(2) January 24, 1967, Portland State College 

(3) Week of May 8, 1967 

Business Officer Seminars : 

(1) November 30, 1966 

(2) Week of January 20, 1967 

(3) Week of April 10, 1967 

For the executive, seminars, Dr. Paul R. Messier, Director, Regional 
Research Programs, U.S. Office of Education, will be invited to attend 
the first meeting; and Dr. Lewis Bright, Associate Commissioner, U.S. 
Office of Education, will be invited to attend the second meeting. 

Dr. Carlos Easley indicated that, in selecting faculty representa- 
tives from Eastern Oregon College, it had been decided to include in the 
faculty seminar group one person involved in the biology project, which 
is the common undertaking involving Eastern Oregon College, Southern 
Oregon College, and Oregon College of Education. He advised other 
participating institutions to also include a representative from the 
biology project to insure continuity in the overall project effort. 

Mr. Bryant indicated that he would like to have a representative from 
Oregon Technical Institute involved in the biology project. 

Mr. Pat Mahoney, Business Manager, outlined his responsibilities in 
connection with the project and indicated that he would be in contact 
with the business officers of each participating institution to work out 
procedures for cost reimbursement to the colleges and indirect cost 
apportionment. Dr. Kersh was instructed by the Committee members to 
continue along the lines that he had outlined and to continue serving 
as staff representative for Teaching Research Division in place of 
Dr. Edling, whose name was originally specified in the proposal. Dr. 
Kersh will devote approximately one-third time to the project over f he 
entire project year, having already devoted considerable time in prepar- 
atory activities to insure the success of the project. 

Th r i next two meetings of the Governing Committee are scheduled for 
December 7, 1966, and January 18, 1967, at 2:00 p.m., on the University 
of Oregon campus. 



MEMO November 8, 1966 

TO: Governing Committee, College Research Development Project 

FROM: Bert Y. Kersh, Project Coordinator 

ABOUT: Project activities 



The first faculty seminar is scheduled to be held in the Teaching 
Research Division offices, Room 209, Education Building, Oregon College 
of Education, November 11, 10:00 a.m. to 3:00 p.m. The topic of the 
seminar will be, "The Anatomy of a Research Project." Seminar leaders 
will be Dr. Dale Hamreus , Mr. Casper (Bud) Paulson, and myself. More 
information concerning the eeminar will be forwarded to soon as possible, 
but please make arrangements for your selected faculty members to attend 
in any event. For transportation details, please contact Mr. Pat Mahoney. 

I would appreciate receiving from you in writing the persons who 
will be representing your institution at the faculty seminars, business 
officer seminars, and executive seminars. Also, please indicate faculty 
members who have been participating in the planning in connection with 
the biology project who, presumably, will be continuing in that capacity. 
The biology project presently is limited to Oregon College of Education, 
Southern Oregon College, and Eastern Oregon College. 

Please indicate your plans for holding the first college workshop 
which we decided should be scheduled early in December or January. The 
proposal outlines the intent of the college workshop, but please feel 
free to structure then in any way you wish. A suggestion was made here, 
for instance, that the workshop may be structured as a "faculty retreat." 
Members of the Teaching Research Division staff will be available to 
assist you in the workshop activities at your campus as indicated in 
the proposal. 

The Teaching Research Division staff is presently planning to hold 
a series of conferences in connection with simulation and related lavor- 
atory experiences for improving teacher effectiveness. We anticipate 
having selected persons from over the nation at one meeting to be held 
in Portland before Christmas. This conference is supported by the 
Northwest Regional Educational Research Laboratory and will be attended 
by persons from over the entire Northwest Region. During the months of 
January, February and March, we will be scheduling demonstrations in 
conn ection with a series of institutes for modern foreign language 
college professors. I anticipate that some of the demonstrations will 
be of general interest to - faculty in the participating colleges of the 
College Research Development Project. These and other planned activities 
may double as demonstrations in connection with the project; however, I 
would appreciate having any suggestions regarding demonstrations from 
the participating colleges. 
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Finally, as is indicated in the proposal, the Teaching Research 
Division is responsible for evaluating the entire project activity. As 
a beginning point, we would appreciate having from each institution a 
summary of any and all activities initiated by your faculty which may 
be considered research in nature and which are related to the improve- 
ment of undergraduate instruction. I am particularly interested in 
projects initiated subsequent to July 1, 1965, and prior to November 1, 
1966. The faculty projects need not be limited to those supported by 
federal grants. We are equally interested in those activities which 
have been supported tl"‘* , gh federal or private grant funds. From the 
information that you provide, I would also like to be able to make 
some qualitative statements concerning the type of projects initiated 
as they may be related to the improvement of undergraduate instruction. 
Obviously, the intent is to provide a "bench mark" for future compari- 
son. This information may be at your finger tips now since I under- 
stand you have recently submitted a similar report to Dr. Romney in 
connection with the evaluation of the Mosser Plan. 

If you have any questions concerning the project, please do no 
hesitate to call me. I would be happy to come to your institution and 
talk with members of your faculty directly, if this would be of any 
assistance. 
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MINUTES 



College Research Development Project Governing Committee 

April - 28 , 1967 



Members Present : Dean Carlos Easley, EOC; Dean Fred Waller, PSC; 

Mr. James Boyle, OTI (substituting for Dean Paul Meier); Dr. Bert 
Kersh, OCE (substituting for Dean Snyder); Vice Chancellor Miles Romney, 
Chairman . 

Members Absent : Dean Esby McGill 

The meeting was held at the University of Oregon. 

Dr. Kersh read the communication from Paul R. Messier, Regional 
Research Program, U.S.O.E., dated April 10, 1967, concerning the Summer 
Research Training Institute for CORD participants. The Research Train- 
ing Institute is to be held August 21 to September 21, 1967, at OCE, 
and is to be conducted by the staff of the Teaching Research Division. 
Governing Committee members are instructed to identify faculty members 
from their institutions who would like to attend the Institute and to 
send the names to Dr. Kersh before May 8, 1967. If more than two 
persons are identified, committee members are requested to list the 
names in order of priority. The Institute will be limited to approxi- 
mately 50 participants selected from all CORD groups over the nation. 

The procedure of using CORD funds to supplement the regular salaries 
of participating faculty was questioned by Dr. Kersh. Several institu- 
tions have had difficulty in finding replacements for those faculty 
members selected to participate in the CORD program and the participants 
have contributed their time as an overload assignment. Committee members 
agreed that the existing OSSHE policy which requires that all overload 
payments be recommended by the College President and approved by the 
Chancellor, applies to the CORD Project as well. As a rule, however, 
overload payments are to be avoided. 

Although the proposal for the second year of the CORD Project has 
not yet been approved, planning will begin immediately for the second 
year activities. Committee members are asked to submit to Dr. Kersh 
short descriptions with budget attached of all existing project activi- 
ties which may extend into the next fiscal year. The narrative of each 
request should describe primarily those activities which will be carried 
out after July 1, 1967, and the budgets should also be prepared so as to 
indicate additional moneys required to complete the project after July 1. 
These proposals for the second year of the project will be screened 
beginning immediately by the Research Advisory Committee so that some 
tentative decisions may be made by the Governing Committee at the May, 
1967, meeting. Several institutions already have indicated project 
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which may be extended into the next year, but it will facilitate plan- 
ning if the initiators of each project will review their previous 
documents and make sure they are adequate for each present purposes. 
Proposals will be reviewed as they are submitted, and the available 
listing will be mailed to committee members on or about May 15, 1967, 
for review prior to the meeting scheduled for May 22. 

The next meeting is scheduled for May 22, 1967. The meeting will 
be conducted by telephone. A conference call will be initiated by 
Dr. Kersh at 2:00 p.m. Notification of the agenda will be sent to 
committee members prior to that time. 
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MEMORANDUM 



DATE: July 26, 1967 






TO: Governing Committee, Oregon CORD Program 

FROM: Bert Y. Kersh , Executive Secretary 

SUBJECT: Summary of New Project and Schedule of Meetings 

for Governing Committee 



I have delayed this long in arranging for our planned telephone con- 
ference for two reasons: (1) the listing of new proposals is incom- 

plete, and (2) vacation schedules have interfered with the preliminary 
screening of proposals by the Research Advisory Committee. Although 
the situation has not changed, I think we should delay no longer in 
processing the few applications we do have and in moving ahead with 
projects carried forward from the first year. 

Attached is a listing of the projects which are in my files, not 
incl ding the biology projects at OCE, SOC, and EOC, which we all 
know about and which are scheduled to be terminated as CORD prcj cts 
some time during the fall term, 1967. Perhaps there are other sub- 
stantial projects which were initiated during the first year and 
which may be considered to be "continuing projects," but I do not 
have a tangible record of any other than the biology projects. The 
attached listing does include some which were initiated late in the 
first year (or which did not emerge until near the end of the year) , 
but because of their recency I am classing them as "new projects." 

A preliminary review of the project listed as new projects by the 
Research Advisory Committee in the Teaching Research Division (Mr. 
Casper Paulson and associates), has led to the tentative conclusion 
that few if any of the new or continuing projects meet the research 
criteria stated on page 5 of the second year proposal. Specifically, 
the research criteria are as follows: 

1. The end result must have general (not purely local) appli- 
cability. 

2. The activity must be directed toward results which may be 
documented or otherwise disseminated. 

3. The activity must be directed toward the solution of problems 
of undergraduate instruction and employ the problem-solving 
techniques of empirical research. 

I propose that we deal with the immediate problem of supporting 
continuing projects and of responding to requests for support of 
new projects scheduled to begin immediately in the following manner: 

1. That we agree that the biology projects at OCE, SOC, and 
EOC, should be continued under the support of the Oregon 
CORD Program through December, 1967, and that each repre- 
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Governing Committee, Oregon 
CORD Program 



- 2 - 



July 26, 1967 



sentative from the three institutions involved be autho- 
rized to expend up to $1,000 of CORD project funds during 
that period of time, if they are satisfied that the pro- 
jects are developing satisfactorily. Later the projects 
would be subject to review and evaluation by the Research 
Advisory Committee. This review should be scheduled to 
take place early in the fall term, and additional funds 
could be allocated to biology project groups thereafter 
if justified by the Governing Committee. 

2. That it be established that each member of the Governing 

Committee is authorized to approve requests for support of 
new projects without the approval of the total Governing 
Committee, provided they meet the following conditions: 

a. In the judgment of the local representative, 
the new project meets the research criteria 
in the second year proposal. 

b. The total amount for all such new projects 
does not exceed $1,000. 

New projects authorized in the above manner by local representatives 
would be reviewed by the Research Advisory Committee and by the 
Governing Committee as a whole, and would be subject to the termin- 
ation criteria outlined on pages 5 and 6 of the second year proposal. 

Rather than scheduling a telephone conference, I propose to poll the 
committee by telephone on Friday, July 28, or Monday, July 31. While 
talking with you, 1 can determine whether or not your vacation sche- 
dules will permit a telephone conference during the month of August. 
If we all agree to the guidelines suggested above, we may be able to 
proceed with the CORD project without scheduling a meeting until 
September. 



Minutes 



College Research Development Project Governing Committee 

October 13, 1967 



Members Present : Dean Esby McGill, SOC; Dean Carlos Easley, EOC; 

Dean Fred Waller, PSC; Dean Bert Kersh, OCE; Mr. Jack Douglas, OTI; 

Mr. Casper Paulson, Teaching Research Division. 

Members Absent : None 

The meeting was Laid in Monmouth, at OCE. 

Dr. Kersh referred to the minutes of the January 20, 1967, 
meeting of the committee, which indicate that the possibility of 
identifing some other person on the Teaching Research Division 
staff as Project Coordinator was considered, that the Committee 
decided rather to "have Dr . Kersh continue to exercise project 
leadership, and that he agreed to do so with the understanding that 
the time and effort he could devote to the project would be greatly 
reduced. 

Dr. Kersh then indicated that, as he had anticipated, his duties 
as Dean of Faculty at OCE made it difficult for him to exercise 
leadership of the CORD Project to the extent required, and he rec- 
commended that the Committee appoint Casper Paulson of the Teaching 
Research Division to assume these duties. 

It was noted that his reassignment jof responsibility would require 
a reallocation of project funds for this position to the extent of 
$2,106 salary and $175 employee benefits. After consideration of the 
proportion, of project funds that would be allocated to administration, 
the proportion of centralized services properly designated as admin- 
istrative, the importance of preserving adequate funding support for 
research development on the individual campuses, and the role of 
centralized services in supporting research development on the several 
campuses, it was agreed that Casper Paulson be designated as the 
executive secretary of the Governing Committee, and that the requested 
funds for salary and benefits be so allocated. 

The need to establish guidelines for supporting projects at the 
various institutions was expressed. Since there was insufficient 
time for the committee to take action at this meeting, Mr. Paulson 
proposed for their consideration: 

1. That 60% of the project funds designated in the budget as 
"to be allocated by Governing Committee" be reserved for 
approved consortium Biology project activities, until the 
December meeting of the Committee. Of these funds, one 
half of those not allocated prior to or during the December 
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meeting would be made available for support of non-Biology 
projects. Whatever Biology funds remain uncommitted by 
the February meeting would similarly be made available for 
other activities. 

Consideration leading to this proposed course of action are: 

a) It is consistent with the objectives of the proposal by 
which the CORD project is funded. 

b) It is consistent with the intentions and objectives of 
the Governing Committee, as expressed in the minutes of 
meetings in the last project year. 

c) The Biology project shows promise of leading to a cont- 
inuing cooperative effort among institutions independent of 
CORD funding. 

d) If individual Biology projects are to achieve inter- 
institutional significance, and/or to ultimately receive 
outside funding, a major proportion of available effort and 
funds will be required. 

2. With respect to non-Biology project funds "to be allocated by 
Governing Committee," it was proposed for consideration that 
the committee allocate no more than’ $1700 to any one institu- 
tion for approved non-Biology rpoejcts until faculty members 
at all institutions have had adequate time (approximately one 
month from this meeting) to prepare and present proposals. 

Considerations leading to this suggestion are: 

a) It may serve to increase the number and quality of propo- 
sals submitted, and consequently enhance the quality of pro- 
jects supported. 

b) It will reduce the probability that all available funds 
have been committed before faculty members at all institutions 
have had an opportunity to submit proposals. 

The above suggestions were presented so that they might be considered 
by the committee members before the next meeting, which will probably 
be by telephone conference. Dean McGill requested that Mr. Paulson 
prepare an itemized budget detailing the implications of these proposals. 
Mr. Paulson agreed to do this, and supply each committee member with a 
copy . 
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MEMO 



August 1, 1967 



TO: CORD Governing Committee 

FROM: Bert Kersh , Executive Secretary 



After talking with each of you be telephone I can report that there is 
consensus in support of the guidelines which I sent for your consider- 
ation earlier. 

For purposes of clarification, let me say again that the expectation 
is that each institution will not commit more than $1,000 for new 
projects. This will enable each of you to allocate small sums of 
money immediately for the support of such new projects. Even though 
this will provide only a fraction of the amount requested for each 
new project at OCE, it will enable the initiator to begin. If after 
being reviewed by the Governing Committee any project of this sort is 
disapproved, no serious harm will have been done. 

I expect now that we will not have to meet again until September. 

By that time, we may have more definitive recommendations from the 
Research Advisory Committee concerning the new projects and the 
continuing projects. Again, let me urge you to send me the following 
information. 

1. A listing of continuing projects such as the biology pro- 
ject together with as much information describing the 
current status and future plans for each, and a budget 
breakdown. 

2. A listing of new projects with sufficient information 
for a review by the Research Advisory Committee. 

It would be helpful if you could provide a short paragraph descrip- 
tion (abstract) of each project so that it will be possible for me 
to make a new listing without difficulty. 

Please plan to be available Wednesday, September 13, at 11 a.m. for 
a telephone conference. Shall we establish our meeting days to be 
the second Wednesday of each month at 11 a.m.? Please confirm whether 
or not you will be available for the September 13 meeting, and whether 
or not the second Wednesday of each month is a good time for you. 
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MEMORANDUM 



DATE: November 14, 1967 
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TO: CORD Governing Committee 

FROM: Bud Paulson 

ABOUT: Developing CORD project proposals, and agenda for next meeting. 



This memo has a two-fold purpose: to describe the recent activi- 

ties and conclusions of the Research Advisory Committee, and to 
recommend a course of action to the Governing Committee. 

The Research Advisory Committee, which presently consists of 
Dr. James Beaird, Dr. Dale Hamreus and myself, has met to examine 
proposals which have been submitted to date, and to consider establishing 
evaluation criteria for those and other proposals. Since the only 
documented guide available to initiators of proposals up to this time 
is the last of the proposal criteria contained in the CORD proposal 
to the II. S. Office of Education, the initial screening was "to determine 
to what extent the proposals met those criteria. The statement referred 
to is as follows : 

"For support under the CORD Program, a proposal must meet the 
following criteria: 

1. The end result must have general (not purely local) applic- 
ability. 

2. The activity must, be directed _ towards results which may be 
documented or otherwise disseminated. 

3. The activity must be directed toward the solution of problems 
of undergraduate instruction, and employ the problem-solving 
techniques of empirical research." 

Only one of the proposals submitted satisfied all three of these 
criteria. It is apparent that more proposals are needed and if such 
proposals are to be evaluated in a meaningful way they will have to 
speak more explicitly to the above criteria. 

In order to facilitate as much as possible, and to inhibit as 
little as possible, the preparation of acceptable proposals, the Research 
Advisory Committee has decided not to establish a detailed and rigorous 
proposal format, but rather to pose a list of questions that indicate 
certain information that such documents should provide. Thus, with 
respect to the above three criteria, the proposals should speak to the 
following questions, either implicitly or explicitly: 
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Criterion I 
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Is the problem generally felt? 

How widely or urgently? 

Is the proposed solution generally feasible, economically 
and logistically? 

Is the information to be obtained generally applicable? 
Criterion II 

Have you indicated the nature of the final report? 

Will it describe both procedures and results? 

Will these be replicable and usable by others? 

In the case of developmental projects, will a prototype, 
or design specifications, be available for use by others? 

Criterion 111 

Is the activity directed at a problem in undergraduate 
instruction in higher education? 

It is felt that it is appropriate and necessary for the initiator 
of the proposal to deal with the above questions. However, if this has 
been accomplished, it seems similarily appropriate and may frequently 
be necessary to have the assistance of the research specialists in 
describing the design, measurement, and analysis to be employed. 

In light of the deliberations and conclusions of the Research 
Advisory Committee, I propose the following to the members of the 
Governing Committee: 

1. That they urge interested faculty members to prepare and 
submit as soon as possible informal proposals of the 
type indicated by the above criteria and questions. 

2. The Research Advisory Committee will schedule visits to 
each of the remote campuses (EOC, SOC, OTI) to assist those 
who have submitted acceptable proposals in planning the 
design, measurement and analysis portion of their projects. 
Faculty members at PSC or OCE may request similar assitance 
on an individual basis. 

3. The Governing Committee should meet as early in December as 
possible to receive the recommendations of the Research 
Advisory Committee and determine which projects should be 
funded. 
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The Research Advisory Committee has also been charged with the 
responsibility &f monitoring the projects funded from allocations 
made to the various institutions last fall. If conferences can be 
arranged for these people during our visits to your campus, written 
progress reports should be unnecessary. 

The following agenda is proposed for the December meeting: 

a) Determine relative emphasis on biology projects and other 
projects . 

b) Receive report and recommendations regarding existing 
biology projects, and take appropriate actions. 

c) Act on proposed new biology projects. 

ti‘ Act on existing other projects. 

e) Act on other nt_w proposals. 

f) Determine appropriate use of funds for nonproject activity, 
i.e., films, speakers, etc. 

I would appreciate any reactions or addition from you with respect 
to the above proposed agenda. I will be in telephone contact with each 
member of the Governing Committee in the next few days to determine 
appropriate deadlines for proposals, the date for our visit to your 
campus, and the date for our December meeting. 
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Minutes 



College Research Development Project Governing Committee 

December 13, 1967 

Members Present : Dean Esby McGill, SOC; Dean Carlos Easley, EGC; 

Dean Fred Waller, PSC: Dean Bert Kersh, OCF,; Mr. Casper Paulson, 

Teaching Research Division. 

Members Absent : Mr. James Boyle, OTI. 

The meeting was held in Monmouth, in the Teaching Research 
Conference Room. 

Mr. Paulson presented the report of the Research Advisory Committee, 
in which the proposals submitted by faculty members were evaluated by 
ordinal ranking. Priorities were established separately for Biology 
and non-biology proposals. This report is summarized below. Numbers 
indicating priority appear in the left hand column. Categorical and 
total budget figures are provided for comparison with subsequent 
recommendations . 



Summary - Biology Proposals 
Extension Initiated 



Priority 

1 

2 


New 
Ext. 
Ext . 


by 

Wei ton 
SOC 

Kerley 

EOC 


Personnel 

915 

600 


Travel 

420 


Supplies 


Equip . 


Total 

915 

1020 


3 


Ext. 


Walker 

OCE 


675 


425 • 


200 




1300 


4 


Ext. 


Walker 

OCE 


725 




100 


1000 


1825 
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Summary - Other Proposed Projects 



Extension Initiated 



Priority 


New 


by 


Personnel 


Travel 


Supplies 


Equip. 


Total 


1 


Ext. 


Wallace 


1200 


80 


50 




1330 






OCE 












2 


Ext. 


Albritton 


3015 




299 


1950 


5364 






OCE 












3 


Ext. 


Garrison 


2025 




586 




2611 






OCE 












4 


New 


Cloer 


900 








900 






SOC 












5 


New 


Jambura 


563 


120 


252 




935 






EOC 












6 


New 


Boyle 






50 


520 


570 






OTI 












7 


New 


Birnbaum 


200 




275 


860 


1335 






OCE 












8 


New 


Davis 


850 


600 


350 




1800 






OCE 












9 


New 


McGraw- 


410 


900 


230 


183 


1723 



Abernathy 

SOC 



The executive secretary made the following recommendations to 
the Governing Committee: 

1. That the three highest priority biology projects be funded 
in the amounts requested. 

2. That no further funds be reserved explicitly for biology 
projects. 

3. That among the other proposed projects, the three highest 
priority proposals, which are for extension of previous 
efforts, be funded in the amounts indicated in the following 
table. (These budget changes had been discussed with the 
parties concerned previously, who indicated that such 
changes would not substantially impair the projects. In 

two cases this involved contributing time without reimbursement.) 

4. That, of the remaing projects, those with priority rankings 
four through seven be funded in the amount initially requested. 

These recommendations are summarized in the following table. 



All proposals submitted were described briefly by the executive 
secretary and the dean of the initiating institution, and discussed 
by the committee. The above recommendations were approved by the 
committee, with the following clarifications. A question was raised 
regarding the discretionary latitude of project directors and deans 
with respect to expenditures of the project funds. In one case, it 
appears that an institution would not be able to grant the released 
time requested by a project director, even though he has made provision 
for it in his budget. The committee agreed that project directors 
and deans should be permitted to use some discretion in the expenditure 
of project funds, to the extent that it is consistent with the orderly 
and effective fulfillment of project objectives. All equipment 
purchases, however, will have to be cleared with USOE. 

The committee then agreed to allocate $700 to a simulation project 
in economics initiated by John Abernathy and Frank McGraw at SOC. 

This project had already commenced, due to a misunderstanding. Dis- 
cussion revealed that this partial funding would, in effect, eliminate 
that portion of the request that was for travel, and that considerable 
portion of the project objectives could be achieved without this 
expenditure . 

The committee agreed that certain non-project expenditures, for 
such things as films, speakers, and consultants, and related to the 
development of research interests and competencies on the individual 
campuses, would be appropriate. The procedure agreed upon was that 
requests would be transmitted to the executive secretary, who would 
include the request on the agenda of the next physical meeting of the 
committee, or call a telephone meeting if necessary. 

It was requested that the executive secretary prepare a new budget 
summary, reflecting the expenditures of this meeting. 

A question was raised as to when we should commence the detailed 
planning for next year's project activity. It was felt that an 
important consideration in such planning would be an appraisal of the 
likelihood and extent of COED project support for next year, and the 
availability of small-grant funds. The feeling was expressed that we 
should plan for more extensive visits of research specialists on the 
individual campuses, to give individualized help to faculty members 
in planning research projects. 



MEMORANDUM 



DATE: December 24, 1967 



TO: CORD Governing Committee Members 

FROM: Bud Paulson 

ABOUT*. Need for information about expenditures of previously committed 
funds . 

As requested at the December 13 meeting, I have prepared a brief 
summary of expenditures by category, relative to the amounts originally 
budgeted. As you can see, the budget picture is incomplete, covering 
only expenditures of our last meeting. In order to provide a more com- 
plete summary, I will need information about the expenditure of the $1000 
previously committed to each institution, and the additional $1000 
committed to the institutions with Biology projects. Could you summarize 
briefly the amount you have spent in each category, and .the amount as 
yet unspent? 

Summary - Budget Category Expenditures and Balances 







Budgeted 


Committed Dec. 13 


Balance 


• 

Personnel 




5,894 


5,538 


356 


Travel 




5,000 


1,105 


3,895 


Supplies 




1,000 


1,892 


(892) 


Equipment 




10,000 


3,330 


6,670 


Totals 




21,894 


11,865 


10,029 


Less Amount 


Previously 


Allocated 




8,025 


Uncommitted 


Balance 






2,004 
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MEMORANDUM 



DATE: December 29, 1967 



TO: 



CORD Governing Committee 



FROM: 



Bud Paulson 



RE: 



Correction of December 13, 1967 Minutes 



Please refer to the second paragraph on page four . of the above 
mentioned minutes. A portion of two sentences were omitted in this 
paragraph. The entire corrected paragraph is reproduced below and 
should be added to your CORD file. 

"The committee then agreed to allocate $700 to a simulation 
project in economics initiated by John Abernathy and Frank McGraw at 
SOC. This project had already commenced, due to a misunderstanding. 
Discussion revealed that this project has considerable merit, but the 
project objectives need to Ve clarified and delimited. It was under- 
stood that this partial funding would, in effect , eliminate that portion 
of the request that was for travel, and that a considerable portion of 
the project objectives could be achieved without this expenditure." 
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MEMO 



TO: Members of CORD Governing Committee 

FROM: Bud Paulson 

RE: Necessary actions before the close of the 1967-1968 fiscal 

and project year. 



The purpose of this memo is to propose actions for governing committee 
approval relative to the 1967-68 CORD project and fiscal year. 

The Research Advisory committee has reviewed proposals for new or 
supplementary funding, and recommends the following: 

(1) Garrison - OCE - "Using a Simulation Test to Develop Self- 
Concepts of Future Teachers" $1368. (New proposal-copy 
enclosed) . 

(2) Welton - SOC - "Auto-tutorial Materials for Biology 
Laboratory Instruction," $660. (Continued project - 
first phase of 1968-69 effort. Copy of request enclosed). 

(3) Bimbaum - OCE - "Auto-tutorial Materials for Poetry 
Instruction," $80, (Supplementary request for additional 
project-related expenditures). 

(4) Abemathy-McGraw - SOC - "Simulation of Economics Problems," 

$50. (Supplementary request, copy enclosed). 

In addition, I would like to recommend that a copy of the National 
Research Training Institute manual and workbook be supplied to each 
academic dean and to each project director who does not already have one. 
This material was specially prepared for the needs of CORD project 
participants around the country, and has been in heavy demand since 
its publication. It seems appropriate that it should have at least as 
much availability and use in this consortium as in others around the 
country. Participants in last summer's CORD institute have already 
received a copy. I suggest copies be supplied to the following people: 

Dean Esby McGill SOC 

Dean Bert Kersh OCE 



Acting Dean Frank Roberts PSC 



Dean Carlos Easley 


EOC 


Mr. 


James Boyle 


OTI 


Dr. 


D.W. Mitchell 


SOC 


Dr. 


Frank McGrav 


SOC 


Mr. 


John Abernathy 


SOC 


Mr. 


Thomas Jones 


SOC 


Dr. 


Harold Cloer 


SOC 


Harriett Tobin 


SOC 


Dr. 


David Wallace 


OCE 


Dr. 


Jesse Garrison 


OCE 
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Mr. Martin Bimbaum OCE 

Dr* John Jarcbura EOC 

Total cost of the 15 manuals and workbooks will be $150*00. 

As indicated by budget information supplied to your earlier* the 
CORD project has an uncommitted balance of $2004, The expenditures 
I have recommended above total $2308, However, the Harold Cloer pro- 
ject at S0C and the Bud Garrison Student Advisement project at OCE 
will not be completed as planned by the end of the fiscal year, and 
the funds allocated to these projects will not be completely spent, 
and cannot be carried forward into the next year. 

Dean McGill has indicated his support of reassigning the unused 
monies from the Cloer project to Welton’s biology project, and Dean 
Kerch has indicated his support of reassigning funds from the Student 
Advisement project to Bud Garrison's new project. The unexpended 
balances of the uncompleted projects will more than cover the apparent 
deficit noted above. 

With respect to any remaining project funds, Dean Kersh has given 
me a copy of a memo he has sent each of you, recommending the allocation 
of supplemental fund3 to Teaching Research to compensate for adminis- 
tration and consultation over and above that anticipated and previously 
budgeted. While I am confident that such an allocation is justified, 
and fully appreciate the intent, I feel that such allocation should be 
made only to the extent that funds remain after all other commitments 
and expenditures recommended above have been fulfilled. It is true 
however, that recovering the cost of this extra effort within this 
fiscal year will enable more flexibility in providing similar service 
in the next project year. For this reason, I request that the committee 
authorize this use of project funds remaining in this fiscal year's 
budget. 

While, all of the foregoing matters regard the 1967-1968 project 
year, I would also like to make one additional recommendation with 
respect to the 1968-1969 project. year. We have just today received 
formal notice of approval of the 1968-1969 project, in the amount 
of $34,000. 

The Welton Biology project at SOC has been one of our most pro- 
ductive and promising projects, the products of which may prove to 
be useful at several state institutions. Funds for a portion of the 
next phase of the project were requested above, from 1967-1968 funds. 

In addition, 1 feel that it would be prudent at this time to commit 
ourselves to the support of a substantial portion of the remainder of 
the summer phase of the project- I suggest we appvove support for 
items 2, 3, and 4 on page oneof Welton's May 13 proposal (copy enclosed). 
This would total $2,350. If CORD can provide these funds, Teaching 
Research will cover the re^/ninder of the salary request for Welton and 
Mitchell. CORD could hardly afford to cover the developmental costs 
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of materials and still do justice to other projects, and Teaching 
Research uses considerable potential in the materials for use in 
other schools, so cooperative funding seems to be appropriate and 
necessary. A decision by the Governing Committee at this time will 
permit Dean McGill and Drs. Welton and Mitchell to make the necessary 
staffing and other decisions necessary to accommodate the project in 
the coming academic year, 

I hope that you will have received and read this by the time I 
call you for your reactions to the above recommendations, which must 
be implemented, except for the last proposed action, before the end 
of the fiscal year. 




Sincerely, 



Casper Paulson Jr, 
Executive Secretary 
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Minutes of Governing Committee Meetings 
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MEMORANDUM 



TO: Members of the CORD Governing Committee 

FROM: Bud Paulson DATE: July 16, 1968 





RE: Actions approved by June 28 telephone canvass, 

and announcing next meeting 



Members of the Governing Committee, or appropriate alternates, approved 
the following actions proposed in the memo of June 24: 

A. Projects 

(1) Garrison - OCE -"Using a Simulation Test to Develop Self- 
Concepts of Future Teachers," $1,368. (New proposal) 

(2) Welton - SOC - "Auto-tutorial Materials for Biology 
Laboratory Instruction", $660. (Continued project) 

(3) Birnbaum - OCE - "Auto-tutorial Materials for Poetry 
Instruction", $80. (Supplementary request for additional 
project-related expenditures). 

(4) Abernathy-McGraw - SOC - "Simulation of Economics Problems", 
$50 (Supplementary request) 



B. CORD Research Training Manuals: 

Copies will be supplied to the following people: 




[ 

[ 




Dean Esby McGill 


SOC 


Dean Bert Y. Kersh 


OCE 


Acting Dean Frank Roberts 


PSC 


Dean Carlos Easley 


EOC 


Mr. James Boyle 


OTI 


Dr. D. W. Mitchell 


SOC 


Dr. Frank McGraw 


SOC 


Mr. John Abernathy 


SOC 


Mr. Thomas Jones 


SOC 


Dr. Harold Cloer 


SOC 


Harriett Tobin 


SOC 


Dr. David Wallace 


OCE 


Dr. Jesse Garrison 


OCE 


Mr. Martin Birnbaum 


OCE 


Dr. John Jambura 


EOC 



C. Supplementary funds for administration and consultation: 



To the extent that there is an unexpended balance of 1967- 
1968 project funds, they will be allocated to Teaching Research 
to compensate for administrative and consulting services over 
and above that which was anticipated and budgeted for. 




Biology Project 



From 1968 - 1969 project funds, a grant of $2,350 to 
Dr. Welton and Dr. Mitchell or SOC was approved, for project 
activities during the summer. 

There are a few grant applications now that require starting 
times before school opens in the fall. These will be rated by 
the Research Advisory Committee, and recommendations supplied to 
the Governing Committee. It appears that the most convenient 
meeting time will be July 29, when most of you will be attending 
the meeting of the Interinstitutional Committee on F.xtension 
and Public Service, in Ashland. Since I have another commitment 
on that day, Dean Kersh will preside, at a luncheon meeting. 

He will contact you about time and place details. 

While it seems prudent to get some projects .started before 
the end of the summer, I hope that some funds can be held back 
for next fall, and that in the interim each of you will encourage 
staff members to submit^ proposals through you. 



Casper F. Paulson 
Executive Secretary 



Date: July 29, 1968 



MEMO 

To: CORD Governing Committee 

From: Bud Paulson 

Re: Funding actions on CORD project proposals 

To date, eleven propoaals have been submitted for CORD funding. 
They are listed below, in rank order as assigned to them by the 
Research Advisory Committee. Since I have been on a "dissertation 
vacation," the committee consisted of Dr. Dale Hamreus , Dr. Frank 
Nelson, and Mr. Thomas Haines. 



Rank 


* Summer 
Start-up 


Initiator 


Institution 


Project 


Request 


Recommended 


1 




Welton 


SGC 


Auto-tutorial biology 


$3', 455 


$1,163 


2 


* 


Birnbaum 


OCE 


Poetry 


1,660 


1,560 


3 


* 


Garrison 


OCE 


Simulation test of self- 


386 


386 










concepts 






4 




Boyle 


OTI 


Effects of behavioral 
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Objectives 






5 


A 


Rossi 


OCE 


Videotape speech evaluation 


617 


617 


6 




Underwood 


OTI 


Audiotape English evaluation 300 




7 




Albritton 


OCE 


Advisory board exercise 


1,865 




8 


A 


Garrison 


OCE 


Student advisement 


3,315 


2,040 






(Lautenbach) 










9 


A 


Singh 


OCE 


Pass-fail grading system 


2,761 


1,194 


10 


A 


McGraw- 

Abernathy 


SOC 


Simulation in economics 


2,750 


1,352 


11 




Davis 


OCE 


English 


1,209 


$8,312 



Six of the projects call for a summer start-up, necessitating 



funding decisions, at least for those projects, at this time. These 
projects are identified by an asterick. A decision should also be made 
on the Welton project, since this requires one quarter of released time, 
necessitating staffing arrangements for the fall term. Fall projects 
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were included in the ratings to give a nore adequate basis for compari- 
son and judgment as to how many projects should be funded at this time, 
and to what extent. While I don’t propose to "second guess" the ratings, 
I would like to augment them with a few comments, particularly where 
budget recommendations are less than the amount initially requested. 

For the reasons stated above, and because of the merit of the 
project, I believe that the Welton biology project should be approved 
at this time. The difference between the amount requested and that 
recommended represents .75 FTE for Dr. D. W. Mitchell, which will be 
covered by Teaching Research for the materials development activity 
required. The remainder, to be covered by CORD, is for prototype 
production and experimental activity. Drs. Welton and Mitchell are 
preparing a small-grant proposal to USOE which hopefully will pick up 
where this project leaves off, at the end of fall term. 

Birnbaum’s poetry project represents an interesting case where 
dissemination may outrum validation. Negotiations are being finalized 
with a well-known publisher to distribute the package nationally, but 
while the present materials appear to be quite effective, it seems 
urgent that they undergo further validation and refinement before they 
are widely distributed. 

Garrison's simulation proposal is an exciting off-choot from 
Dean Kersh's earlier program of research, now familiar to educational 
researchers throughout the nation. A proposal for outside funding is 
being prepared. This modest request will foster project activity until 
such funding is received. 

The student advisement project is a modified continuation from 
last year. Though submitted by Dr. Garrison, it will be administered 
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by Dr. Ruth Lautenback-v Dean Kersh has indicated that the recommended 
level of support is satisfactory. The level of college support should 
be noted. 

A portion of Dr. Singh’s request was for activity beyond the end 
of this fiscal year, so only the amount for this year is recommended. 

If the project cannot be completed because of this reduction, it should 
not be approved, since there will be no CORD funding available next 
year. While a number of institutions have utilized the pass-fail 
system, systematic research and evaluation is rare, as indicated by 
the nature of responses to inquiries sent ou by Dr. Singh. 

The relatively low rank assigned to the Abernathy-McGraw project 
was not due to defects in the proposal, I understand, as much as to 
the absence of evidence of accomplishment from last year's project. 

In balance, it should be considered that the project was funded at 
less than half the requested level, that it was redefined and delimited 
during the year, and that the first phase of the project, by its 
nature, yielded little that was tangible. Though the committee has 
read the most recent progress report on this project, I have been 
assured that a more detailed and comprehensive report will be submitted- 
early in September, which I indicated was an acceptable arrangement. 

Since a separate request was incorporated for summer activities, it 
seems reasonable to grant that amount now, and consider the remainder 
along with other projects in the fall when more information is available. 

The last project requiring a summer start-up is Rossi's speech 
project. Clearer definition is required, I think, but I also believe 
that this can readily be achieved. 
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In summary, there are certain advantageous aspects to projects 
starting in the summer. Faculty members have relative freedom to 

o 

give projects their undivided attention, and the early start makes 
completion before termination of the CORD project more likely. On the 
other hand, over- commit ting funds at this time may deprive fall projects 
of an equitable consideration. Particularly should we be concerned 
with dispersion of project activities among members of the consortium, 
without compromising quality of the project. 

I believe that we can fund each of the projects for which decisions 
are required now, at the levels I have recommended, and still be able 
to support a few good projects this fall. The total amount to be 
allocated to projects this year is some thing over $14,000. I don't 
have the exact figure at hand as I write this. The total required 
for the seven recommended projects is $8,312. This would leave approxi- 
mately $6,000 for fall projects. 

It might even be appropriate at this time to approve one or both 
of the OTI requests, since they are quite modest, involve considerable 
institutional contribution, were rated relatively high, and represent 
the only requests from that institution. 

I hope that these comments, which are more lengthy than I had 
intended, are seen as helpful, not presumptions. I'm sorry I was unable 
to attend this meeting. 
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Comments and Recommendations to 
CORD Governing Committee - 1-6-69 



1. All formally submitted proposals were reviewed, commented upon, 
and ranked independently by the Research Advisory Committee, which 
was composed of Dr. Dale Hamreus , Dr. Frank Nelson, and myself. 

2. One of the proposals was tabled at the last funding meeting, and 
reconsidered here (Albritton - OCE). 

3. One proposal tabled at the last meeting has since been withdrawn 
(Davis - OCE) . 

4. At least two proposals in which we assisted in planning were never 
submitted in final form (Sriggs-Decker - EOC; Yost - OCE). 

5. Summary of projects reviewed: 



Initiator 


Institution 


Subject 


Total 


Rank 




Wallace 


OCE 


Music 


$1,200 


1 




Head 


EOC 


Botany 


960 


2 




Warnath 


OCE 


Large Group Int. 


1,540 


3* 


tie 


Singh 


OCE 


Pass-No Pass 


667 


3* 


tie 


Hermens 


EOC 


Computers-Phys . 
Chem. 


300 


5 




McDowell 


SOC 


Reading 


414 


6* 


tie 


• 

Albritton 


OCE 


Advisorv Board 


1,865 


6* 


tie 



6. While no project was ranked exactly the same by all reviewers, none 
of the top four received a ranking lower than fourth by any reviewer 
and none of the three remaining projects was rated higher than fifth 
by any reviewer . 

7. The Research Advisory Committee is of the opinion that none of the 
three lowest ranked proposals should be funded, even if funds were 
available, for the reason that each is of relevance to only its own 
institution, or fails to employ appropriate scientific problem 
solving techniques. 

8. Funding of the four top ranked proposals (Wallace, Head, Warnath, 
Singh) is recommended. 

By agreement with him, the Wallace request has been reduced to $1200 



9. 



Of the $4849 remaining to be allocated, the above projects would 
require $4367, leaving a balance of $482. 

When final determination is made of last year's actual expenditures, 
it may prove possible to fund one additional project, or more than 
one if they are small enough. 

Reimbursement for overhead for last year's projects will be prorated 
on the basis of actual expenditures, as described in the proposal 
for that year. 
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Pr. Casper (Bud) Paulson 
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FROM: 



Bert Y. Kersh 



6 



subject: Meeting of the CORD Governing Committee, January 6, 1969 

I met with members of the CORD Governing Committee as you requested and 
reviewed with them the request for support from individuals in the 
participating institutions. The materials you gave to me were used as a 
basis for the discussion. Dean Esby McGill, SOC, and Dean Carlos Easley, 

EOC, were the only members present other than myself. 

On the basis of the recommendations from the Research Advisory Committee, 
the first three proposals listed in your notes (Wallace, Head, and Warnath) 
were tentatively approved. In addition, the proposal submitted by Briggs 
and Decker, EOC, was reviewed and recommended for funding at a reduced 
cost ($500-$1000) .. The amount of the Briggs-Decker project, is to be 
negotiated by you and Dean McGill. 

Final approval of this decision is pending the endorsement of Dean Esby McGill, 
SOC, who requested an opportunity to review the proposal in greater detail 
before committing himself. He request that you telephone him on Friday, 
January 10, 1969, for his reaction. 

Should additional funds be available to support projects, the Governing 
Committee recommends that consideration be given to the extension to the 
Singh project, but that the decision regarding the use of remaining funds 
should be made after a review of alternative proposals. In other words, 
the Governing Committee members would appreciate telephone communication 
from you before a final decision is made regarding the allocation of 
remaining resources . I 

Finally, the committee requests that serious consideration be given to some 
effort at dissemination. Could you organize a research conference in 
addition to documenting the research results? 

lw 
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APPENDIX D 



AN ACT 

Relating to the Educational Coordinating Council; 
appropriating money; and declaring an emergency 
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CHAPTER 566 



AN 'ACT 

Relating to the Educational Coordinating Council; appropriating 

money ; and declaring an emergency. 

Be It Enacted by the People of the State of Oregon: 

Section 1. The Educational Coordinating Council shall 
administer a program -of grants or awards to encourage the 
development or implementation of alternative techniques or 
procedures designed to improve iiistructional effectiveness or 
efficiency in public two-year colleges and four-year institutions 
of higher education in Oregon. Such grants or awards may be 
made to instructional personnel, the institutions or their 
subdivisions, or other public educational agencies and may 
be made to instructional personnel in the form of salary 
augmentation to encourage or reward efforts under this program. 

Section 2: The Educational Coordinating Council shall 

develop criteria for the preparation of applications and pro- 
cedures for the submission, evaluation, priority selection and 
award of such grants or awards; The council’s criteria and 
procedures shall be designed to assure that : 

(1) Projects are directed primarily to the improvement 

of undergraduate instruction. ' 

(2) Project objectives are stated clearly and the 
effectiveness of a project is capable of objective evaluation 
in terms of the improvement of instructional effectiveness and 
efficiency. 

(3) The project design provides a basis or procedure 
for the • o bj ective evaluation of its effectiveness through a 
demonstration of the l earning achiev emen ts of st udents. 
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(4) Projects have administrative and fiscal feasibility, 
there is evidence of departmental and institutional commitment 
to support and implement the project, and there will be 
cooperation with the council in an evaluation of the effectiveness 
of the project. 

S ection 3. The Educational Coordinating Council shall 
administer a program designed to stimulate the , development of 
courses of study or parts of courses to improve instructional 
effectiveness or efficiency in public two-year colleges and four- 
year institutions of higher education in Oregon. The council may 
contract with the State Department of Higher Education or other 
appropriate public educational agencies to develop program 
materials and to establish a mechanism at each institution for 
the purpose of introducing the materials and implementing the 
techniques . 

Section 4. The projects authorized by this Act should be 
designed to: 

(1) Develop and test courses of study or parts of courses 
which feature predictable student achievement of prestated 
student performance objectives. The council should give priority 
to lower division, high enrollment courses or parts of such 
courses. 

(2) Stimulate the implementation of innovative approaches 
to instruction with the various institutions, providing training 
programs as necessary to familiarize faculty and administrators with 
newly developed instructional methodology. 

Section 5. The Educational Coordinating Council shall 
appoint an advisory committee which is broadly representative 
of the institutions and V7ith such other members as the council 
deems appropriate, to assist the council in carrying out the 
provisions of this Act. 
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Section 6. 
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The Educational Coordinating Council shall 
subrAt semi-annually a report to the Legislative Fiscal Committee 
containing a 'summary of the activities under this Act for the 
period covered by the report. 

Section 7. There is appropriated to the Educational 
Coordinating. Council, for the biennium beginning July 1, 1969, out 
of the General Fund, the sum of $500,000, for the purpose of 
carrying out the provisions of sections 1 and 2 of this Act, and 
the sum of $250,000, which sum may be expended only for the 
purpose of carrying, out the provisions of sections 3 and 4 of 
this A.ct. 

Section 8. This .Act being necessary for the immediate 
preservation of the puDlic peace, health and safety, an 
emergency is declared to exist, and this Act shall take effect 
July 1, 1969. 
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APPENDIX E 



Excerpts From: 

"Observer Effects of Students' Perceptions 
Of Good College Teaching" 

H. A. Cloer 

Southern Oregon College 



INTERIM REFORT 



; V ' 1 



Observer Effects on Students 1 Perceptions 
Of Good College Teaching 

H. A. Cloer 
Professor, Psychology 
Southern Oregon College 



1, The Prob l em 

The. research problem is to determine the nature and extent of the shaping 
of students' perceptions of good college teaching by their own personal and 
situational characteristics. At present so little is known of the factors 
influencing students' perceptions of teaching, and these perceptions are so 
mistrusted by college instructors, that this potential source of feedback on 
teaching effectiveness is poorly utilized. 

It is hoped that this investigation will suggest steps whereby the students 
personal and situational characteristics can bo accounted for in any attempts 
at using students' observations as feedback information for the improvement of 
college instruction. 

Specifically, it is hypathosized that the classroom behavior and personal 
qualities reported by students as characterizing their "Ee3t Professor” will 
differ significantly if the students' ovn personal characteristics (e.g., 
"intellectuality”, motivation for grades, emotional independence, etc.) or 
situations (class level, graduate school plans, success with college work, etc.) 
differ significantly. 

2 . The Method of the Study 

The subjects in the study population constitute a 1C$ random sample (N=278) 
of the full-time enrollment at Southern Oregon College, Ashland, Oregon, during 
the Spring term, 1966. (The nature of this sample is fully described in a 
separate report which is available from the researcher). 

The dependent variables of the study (the students' roports of the class- 
room behaviors and personal qualities of their "Best Professors”) were produced 
in this manner: (l) the subjects were instructed to think back over the instruc- 
tors that they had had 'thus far in college and select one who they could defend 
as being "my best professor"; (2) they were then to describe that professor by 
checking relevant adjectives on the Gough- Keilbrun Adjective Checklis t, and to 
describe his classroom behavior by responding to Cosgrove's Diag nostic Ratings 
Teacher Performances and As tin's Classroom Climate Scales j (3) the traits 
found to be related to the independent variables were then rated by a student 
group and a faculty group for their implications in four professor roles: as a 
teacher, a scholar, an adviser, and a member of the college community. 

The independent variables of the study are some 50-60 personal and situa- 
tional characteristics of members of the study sample (e.g., complexity of 
personality, satisfaction with the college, study efficiency, types of instruc- 
tion preferred, etc.) as these have been reported in two devices: the ETS 
poMcae Student Questionnaires , and the Omnibus Personality Inventory , form 0. 

Tho procedure then is to identify sub-groups within the study 3 ample who 
represent the extromes on the independent variables, contrast the descriptions 
of the "Best Professors" for these sub-groups, select out tho traits found to 
differentiate for tho sub-groups, and have lr.es e judged for their implications 
for tho various roles which college professors ploy. 
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3. Initial Results From tho Study 

The data has been collected and put into IBM cards, programs have been 
writton, and perceptions of "Best Professor" have boen onalyzod for several 
independent variables; scholarliness, emotional independence, family socio- 
economic status, social-cultural awareness , motivation for grades, and satis- 
faction with the college. However, at the present timo only the data for tho 
first independent variable, student "scholarliness", has boon examined and 
judged for relovance to the various professorial roles. This interim report, 
then, deals only with this, one- variable. ^ 

3*1 The independent variabl e "student scholarliness" is constitute/by two 
11-student group 3 that contrast greatly on seven factors: ' * 



" Student Scholarliness" Factors 



Position on Each Factor 
"Scholarly "Non-Scholarly 



Students " 

(n = n) 



Students" 
(N a 11) 



(l) Self-report of an academic approach to 
college as self-descriptive: "While other 
aspects of college life are not to be forsaken, 
this philosophy attaches greatest importance 
to interest in ideas, pursuit of knowledge, 
and cultivation of intellect." 



"most- 

descriptive" 

or 

" 2 nd-most- 

doscriptive" 



(2) Scores on the three scales of the Omnibus 
^Personality Inventory , fora 0, which make up 
on "intellectuality factor": 

(a) Interest in ideas and liking for 
reflective thought 

(b) Theoretical orientation, interest in 
using scientific methods in thinking, 
and logical, rational, and critical 
approaches to problems 



mean 
standard 
score: 61.9 



mean 
standard 
score: 64.9 



(c) Complexity of personality, an exper- 
imental orientation, and fondness for 
novelty 



mean 
standard 
score: 63.5 



(d) Originality, independence of judgement, 
rejection of suppression, and novelty 
of insight 



mean 
standard 
score: 61.9 



(3) Attitude toward original research assignments "like" 

( 4 ) Cumulative grado-point-average "B" or more 






"least- 

descriptive" 

or 

"2nd-least- 

descriptivo" 



mean 
standard 
score: 41.5 



mean 
standard 
score: 38.6 

mean 
standard 
score: 38.7 

mean 
standard 
score: 40.5 

"dislike" 
*0" or less 
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3.2. The independent variable , the perceptions of the personal characteristics 
and classroom performances of the "Best Professors" of the scholarly and non- 
scholarly students are summarised by the profiles appearing os figures 1 & 2, 
Figure 1, the ACL profile, shows those "Best Professors" to be seen as 
having both similarities and differences in need-structure. These are tho traits 
that are more characteristic of tho "Best Professors" of the scholarly students: 





Standard Score 
of ACL Composite 
of scholarly 
Students 


Standard Score | 
of ACL Composite 1 
of non-scholar!^ 

j 


Self-confidence 


70 


• 51 


Need for achievement 


69 . 


56 


Need to lead and dominate 


68 


56 


Need to understand behavior of solf & others 


67 


56 


Need for novelty and avoidance of routine 


55 


45 


Need to persist in any task undertaken 


70 


62 j 


Need for neatness, organization & planning 


63 


55 | 


And these are tho personality traits more characteristic of the "Best Professors" ] 

of the non-scholarly students: j 


Need for interaction with the opposite sex 


43 


56 


Need to gain the attention of others 


54 


60 


The ACL profiles are derived from the adjectives used by tho respective sub-groups 
in describing the "Best Professor". Composite ACL's were prepared by using the 
adjectives endorsed by 1/3 or more of tho sub-group, and scoring this by tho keys 
developed by Gough and Heilbrun* Only five adjectives were used significantly 
(0.05 level) more often to describe the best professor of the non-scholarly 
group: 

Percent Endorsing 

Miocti Y9 

. Scholarly Non-Scholarly 

- Students Students 


Relaxed 


0 % 


82 % \ 


Suggestible 


9 


45 ! 

t 


Wise 


45 


82 ! 

1 


Jolly 


18 


55 1 

s 


Peaceable 


36 


73 1 
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Reproduced from the Manual for the Adjective Check List, by Harrison G. Gough. Ph.D. and Alfred B. Heilbrun Jr.. Ph.D. Copyright 1905 by Consulting Psychologists Press. Inc. 
Palo Alto, California. All rights reserved. 



